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READING STANDARDS LITERATURE 
Key Ideas and Details 
!"#$%&#'()#'(%*+,#-.+%/01(%#/1#)+21(%/,'/+#.()+,%/'()0(3#14#'#/+5/6#,+4+,,0(3#+578090/8:#/1#/;+#/+5/#'%#/;+#<'%0%#41,#/;+#'(%*+,%"#
="#>+91.(/#%/1,0+%6#0(98.)0(3#4'<8+%6#418&/'8+%6#'()#2:/;%#4,12#)0?+,%+#9.8/.,+%@#)+/+,20(+#/;+#9+(/,'8#2+%%'3+6#8+%%1(6#1,#21,'8#'()#+578'0(#;1*#0/#0%#91(?+:+)#/;,1.3;#&+:#)+/'08%#

0(#/;+#/+5/"#
A"#B+%9,0<+#9;','9/+,%#0(#'#%/1,:#C+"3"6#/;+0,#/,'0/%6#21/0?'/01(%6#1,#4++80(3%D#'()#+578'0(#;1*#/;+0,#'9/01(%#91(/,0<./+#/1#/;+#%+-.+(9+#14#+?+(/%"#
Craft and Structure 
E"#B+/+,20(+#/;+#2+'(0(3#14#*1,)%#'()#7;,'%+%#'%#/;+:#',+#.%+)#0(#'#/+5/6#)0%/0(3.0%;0(3#80/+,'8#4,12#(1(80/+,'8#8'(3.'3+"#
F"#>+4+,#/1#7',/%#14#%/1,0+%6#),'2'%6#'()#71+2%#*;+(#*,0/0(3#1,#%7+'&0(3#'<1./#'#/+5/6#.%0(3#/+,2%#%.9;#'%#9;'7/+,6#%9+(+6#'()#%/'(G'@#)+%9,0<+#;1*#+'9;#%.99+%%0?+#7',/#<.08)%#

1(#+',80+,#%+9/01(%"#
H"#B0%/0(3.0%;#/;+0,#1*(#710(/#14#?0+*#4,12#/;'/#14#/;+#(',,'/1,#1,#/;1%+#14#/;+#9;','9/+,%"#
Integration of Knowledge and Ideas 
7. Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story (e.g., creat+#211)6#+27;'%0G+#'%7+9/%#14#'#9;','9/+,#1,#%+//0(3D"#
I"#CJ1/#'77809'<8+#/1#80/+,'/.,+D##
K"#L127',+#'()#91(/,'%/#/;+#/;+2+%6#%+//0(3%6#'()#781/%#14#%/1,0+%#*,0//+(#<:#/;+#%'2+#'./;1,#'<1./#/;+#%'2+#1,#%0208',#9;','9/+,%#C+"3"6#0(#<11&%#4,12#'#%+,0+%D"#
>'(3+#14#>+')0(3#'()#M+?+8#14#N+5/#L1278+50/:#
!O"#P:#/;+#+()#14#/;+#:+',6#,+')#'()#9127,+;+()#80/+,'/.,+6#0(98.)0(3#%/1,0+%6#),'2'%6#'()#71+/,:6#'/#/;+#;03;#+()#14#/;+#3,')+%#=–A#/+5/#91278+50/:#<'()#0()+7+()+(/8:#'()#

7,14090+(/8:"#

READING STANDARDS FOR INFORMATIONAL TEXT 
Key Ideas and Details 
!"#$%&#'()#'(%*+,#-.+%/01(%#/1#)+21(%/,'/+#.()+,%/'()0(3#14#'#/+5/6#,+4+,,0(3#+578090/8:#/1#/;+#/+5/#'%#/;+#<'%0%#41,#/;+#'(%*+,%"#
="#B+/+,20(+#/;+#2'0(#0)+'#14#'#/+5/@#,+91.(/#/;+#&+:#)+/'08%#'()#+578'0(#;1*#/;+:#%.771,/#/;+#2'0(#0)+'"#
A"#B+%9,0<+#/;+#,+8'/01(%;07#<+/*++(#'#%+,0+%#14#;0%/1,09'8#+?+(/%6#%90+(/0409#0)+'%#1,#91(9+7/%6#1,#%/+7%#0(#/+9;(09'8#7,19+).,+%#0(#'#/+5/6#.%0(3#8'(3.'3+#/;'/#7+,/'0(%#/1#/02+6#

%+-.+(9+6#'()#9'.%+Q+44+9/"#
Craft and Structure 
E"#B+/+,20(+#/;+#2+'(0(3#14#3+(+,'8#'9')+209#'()#)12'0(R%7+90409#*1,)%#'()#7;,'%+%#0(#'#/+5/#,+8+?'(/#/1#'#3,')+#A#/1709#1,#%.<S+9/#',+'"#
F"#T%+#/+5/#4+'/.,+%#'()#%+',9;#/118%#C+"3"6#&+:#*1,)%6#%0)+<',%6#;:7+,80(&%D#/1#819'/+#0(41,2'/01(#,+8+?'(/#/1#'#30?+(#/1709#+44090+(/8:"##
H"#B0%/0(3.0%;#/;+0,#1*(#710(/#14#?0+*#4,12#/;'/#14#/;+#'./;1,#14#'#/+5/"##
Integration of Knowledge and Ideas 
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U"#T%+#0(41,2'/01(#3'0(+)#4,12#088.%/,'/01(%#C+"3"6#2'7%6#7;1/13,'7;%D#'()#/;+#*1,)%#0(#'#/+5/#/1#)+21(%/,'/+#.()+,%/'()0(3#14#/;+#/+5/#C+"3"6#*;+,+6#*;+(6#*;:6#'()#;1*#&+:#
+?+(/%#199.,D"#

I"#B+%9,0<+#/;+#81309'8#91((+9/01(#<+/*++(#7',/09.8',#%+(/+(9+%#'()#7','3,'7;%#0(#'#/+5/#C+"3"6#9127',0%1(6#9'.%+Q+44+9/6#40,%/Q%+91()Q/;0,)#0(#'#%+-.+(9+D"#
K"#L127',+#'()#91(/,'%/#/;+#21%/#0271,/'(/#710(/%#'()#&+:#)+/'08%#7,+%+(/+)#0(#/*1#/+5/%#1(#/;+#%'2+#/1709"#
 
 
 
Range of Reading and Level of Text Complexity 
!O"#P:#/;+#+()#14#/;+#:+',6#,+')#'()#9127,+;+()#0(41,2'/01('8#/+5/%6#0(98.)0(3#;0%/1,:Q%190'8#%/.)0+%6#%90+(9+6#'()#/+9;(09'8#/+5/%6#'/#/;+#;03;#+()#14#/;+#3,')+%#=–A#/+5/#

91278+50/:#<'()#0()+7+()+(/8:#'()#7,14090+(/8:"#

READING STANDARDS:  FOUNDATIONAL SKILLS 
Phonics and Word Recognition  
A"#V(1*#'()#'778:#3,')+R8+?+8#7;1(09%#'()#*1,)#'('8:%0%#%&088%#0(#)+91)0(3#*1,)%"#

'"#W)+(/04:#'()#&(1*#/;+#2+'(0(3#14#/;+#21%/#91221(#7,+405+%#'()#)+,0?'/01('8#%.4405+%"#
<"#B+91)+#*1,)%#*0/;#91221(#M'/0(#%.4405+%"#
9"#B+91)+#2.8/0R%:88'<8+#*1,)%"#
)"#>+')#3,')+R'77,17,0'/+#0,,+3.8',8:#%7+88+)#*1,)%"#

Fluency 
E"#>+')#*0/;#%.44090+(/#'99.,'9:#'()#48.+(9:#/1#%.771,/#9127,+;+(%01("#

'"#>+')#1(R8+?+8#/+5/#*0/;#7.,71%+#'()#.()+,%/'()0(3"#
<"#>+')#1(R8+?+8#7,1%+#'()#71+/,:#1,'88:#*0/;#'99.,'9:6#'77,17,0'/+#,'/+6#'()#+57,+%%01(#1(#%.99+%%0?+#,+')0(3%#
9"#T%+#91(/+5/#/1#91(40,2#1,#%+84R91,,+9/#*1,)#,+913(0/01(#'()#.()+,%/'()0(36#,+,+')0(3#'%#(+9+%%',:"#

WRITING STANDARDS 
Text Types and Purposes 
!"#X,0/+#170(01(#70+9+%#1(#/1709%#1,#/+5/%6#%.771,/0(3#'#710(/#14#?0+*#*0/;#,+'%1(%"#

'"#W(/,1).9+#/;+#/1709#1,#/+5/#/;+:#',+#*,0/0(3#'<1./6#%/'/+#'(#170(01(6#'()#9,+'/+#'(#1,3'(0G'/01('8#%/,.9/.,+#/;'/#80%/%#,+' %1(%"#
<"#Y,1?0)+#,+'%1(%#/;'/#%.771,/#/;+#170(01("#
9"#T%+#80(&0(3#*1,)%#'()#7;,'%+%#C+"3"6#<+9'.%+6#/;+,+41,+6#%0(9+6#41,#+5'278+D#/1#91((+9/#170(01(#'()#,+'%1(%"#
)"#Y,1?0)+#'#91(98.)0(3#%/'/+2+(/#1,#%+9/01("#
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="#X,0/+#0(41,2'/0?+Q+578'('/1,:#/+5/%#/1#+5'20(+#'#/1709#'()#91(?+:#0)+'%#'()#0(41,2'/01(#98+',8:"#
'"#W(/,1).9+#'#/1709#'()#3,1.7#,+8'/+)#0(41,2'/01(#/13+/;+,@#0(98.)+#088.%/,'/01(%#*;+(#.%+4.8#/1#'0)0(3#9127,+;+(%01("#
<"#B+?+817#/;+#/1709#*0/;#4'9/%6#)+40(0/01(%6#'()#)+/'08%"#
9"#T%+#80(&0(3#*1,)%#'()#7;,'%+%#C+"3"6#'8%16##'(1/;+,6#'()6#21,+6#<./D#/1#91((+9/#0)+'%#*0/;0(#9'/+31,0+%#14#0(41,2'/01("#
)"#Y,1?0)+#'#91(98.)0(3#%/'/+2+(/#1,#%+9/01("#

A"#X,0/+#(',,'/0?+%#/1#)+?+817#,+'8#1,#02'30(+)#+57+,0+(9+%#1,#+?+(/%#.%0(3#+44+9/0?+#/+9;(0-.+6#)+%9,07/0?+#)+/'08%6#'()#98+',#+?+(/#%+-.+(9+%"#
'"#Z%/'<80%;#'#%0/.'/01(#'()#0(/,1).9+#'#(',,'/1,#'()Q1,#9;','9/+,%@#1,3'(0G+#'(#+?+(/#%+-.+(9+#/;'/#.(418)%#('/.,'88:"#
<"#T%+#)0'813.+#'()#)+%9,07/01(%#14#'9/01(%6#/;1.3;/%6#'()#4++80(3%#/1#)+?+817#+57+,0+(9+%#'()#+?+(/%#1,#%;1*#/;+#,+%71(%+#14#9;','9/+,%#/1#%0/.'/01(%"#
9"#T%+#/+271,'8#*1,)%#'()#7;,'%+%#/1#%03('8#+?+(/#1,)+,"#
)"#Y,1?0)+#'#%+(%+#14#981%.,+"#

Production and Distribution of Writing 
E"#X0/;#3.0)'(9+#'()#%.771,/#4,12#').8/%6#7,1).9+#*,0/0(3#0(#*;09;#/;+#)+?+8172+(/#'()#1,3'(0G'/01(#',+#'77,17,0'/+#/1#/'%&#'()#7.,71%+"#C[,')+R%7+90409#+57+9/'/01(%#41,#*,0/0(3#

/:7+%#',+#)+40(+)#0(#%/'()',)%#!–A#'<1?+"D#
F"#X0/;#3.0)'(9+#'()#%.771,/#4,12#7++,%#'()#').8/%6#)+?+817#'()#%/,+(3/;+(#*,0/0(3#'%#(++)+)#<:#78'((0(36#,+?0%0(36#'()#+)0/0(3"#CZ)0/0(3#41,#91(?+(/01(%#%;1.8)#)+21(%/,'/+#

9122'()#14#M'(3.'3+#%/'()',)%#!–A#.7#/1#'()#0(98.)0(3#3,')+#A#1(#7'3+%#=I#'()#=K"D#
#
H"#X0/;#3.0)'(9+#'()#%.771,/#4,12#').8/%6#.%+#/+9;(1813:#/1#7,1).9+#'()#7.<80%;#*,0/0(3#C.%0(3#&+:<1',)0(3#%&088%D#'%#*+88#'%#/1#0(/+,'9/#'()#9188'<1,'/+#*0/;#1/;+,%"#
>+%+',9;#/1#P.08)#'()#Y,+%+(/#V(1*8+)3+#
U"#L1().9/#%;1,/#,+%+',9;#7,1S+9/%#/;'/#<.08)#&(1*8+)3+#'<1./#'#/1709"#
I"#>+9'88#0(41,2'/01(#4,12#+57+,0+(9+%#1,#3'/;+,#0(41,2'/01(#4,12#7,0(/#'()#)030/'8#%1.,9+%@#/'&+#<,0+4#(1/+%#1(#%1.,9+%#'()#%1,/#+?0)+(9+#0(/1#7,1?0)+)#9'/+31,0+%"#
K"#CP+30(%#0(#3,')+#ED##
>'(3+#14#X,0/0(3#
!O"#X,0/+#,1./0(+8:#1?+,#+5/+()+)#/02+#4,'2+%#C/02+#41,#,+%+',9;6#,+48+9/01(6#'()#,+?0%01(D#'()#%;1,/+,#/02+#4,'2+%#C'#%0(38+#%0//0(3#1,#'#)':#1,#/*1D#41,#'#,'(3+#14#)0%90780(+R%7+90409#

/'%&%6#7.,71%+%6#'()#'.)0+(9+%"#

SPEAKING AND LISTENING 
Comprehension and Collaboration 
!"#Z(3'3+#+44+9/0?+8:#0(#'#,'(3+#14#9188'<1,'/0?+#)0%9.%%01(%#C1(+R1(R1(+6#0(#3,1.7%6#'()#/+'9;+,#8+)D#*0/;#)0?+,%+#partners on grade 3 topics and texts, building on others’ ideas 

'()#+57,+%%0(3#/;+0,#1*(#98+',8:"#
'"#L12+#/1#)0%9.%%01(%#7,+7',+)6#;'?0(3#,+')#1,#%/.)0+)#,+-.0,+)#2'/+,0'8@#+578090/8:#),'*#1(#/;'/#7,+7','/01(#'()#1/;+,#0(41,2'/01(#&(1*(#'<1./#/;+#/1709#/1#+5781,+#0)+'%#

.()+,#)0%9.%%01("#
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<"#\1881*#'3,++)R.71(#,.8+%#41,#)0%9.%%01(%#C+"3"6#3'0(0(3#/;+#4811,#0(#,+%7+9/4.8#*':%6#80%/+(0(3#/1#1/;+,%#*0/;#9',+6#%7+'&0(3#1(+#'/#'#/02+#'<1./#/;+#/1709%#'()#/+5/%#.()+,#
)0%9.%%01(D"#

9"#$%&#-.+%/01(%#/1#9;+9&#.()+,%/'()0(3#14#0(41,2'/01(#7,+%+(/+)6#%/':#1(#/17096#'()#80(&#/;+0,#9122+(/%#/1#/;+#,+2',&%#14#1/;+,%"#
)"#Z578'0(#/;+0,#1*(#0)+'%#'()#.()+,%/'()0(3#0(#803;/#14#/;+#)0%9.%%01("#

="#B+/+,20(+#/;+#2'0(#0)+'%#'()#%.771,/0(3#)+/'08%#14#'#/+5/#,+')#'81.)#1,#0(41,2'/01(#7,+%+(/+)#0(#)0?+,%+#2+)0'#'()#41,2'/%6#0(98.)0(3#?0%.'88:6#-.'(/0/'/0?+8:6#'()#1,'88:"#
A"#$%&#'()#'(%*+,#-.+%/01(%#'<1./#0(41,2'/01(#4,12#'#%7+'&+,6#144+,0(3#'77,17,0'/+#+8'<1,'/01(#'()#)+/'08"#
Presentation of Knowledge and Ideas 
E"#>+71,/#1(#'#/1709#1,#/+5/6#/+88#'#%/1,:6#1,#,+91.(/#'(#+57+,0+(9+#*0/;#'77,17,0'/+#4'9/%#'()#,+8+?'(/6#)+%9,07/0?+#)+/'08%6#%7+'&0(3#98+',8:#'/#'(#.()+,%/'()'<8+#7'9+"#
F"#L,+'/+#+(3'30(3#'.)01#,+91,)0(3%#14#%/1,0+%#1,#71+2%#/;'/#)+21(%/,'/+#48.0)#,+')0(3#'/#'(#.()+,%/'()'<8+#7'9+@#'))#?0%.'8#)0%78':%#*;+(#'77,17,0'/+#/1#+27;'%0G+#1,#

+(;'(9+#9+,/'0(#4'9/%#1,#)+/'08%"#
H"#]7+'&#0(#91278+/+#%+(/+(9+%#*;+(#'77,17,0'/+#/1#/'%&#'()#%0/.'/01(#0(#1,)+,#/1#7,1?0)+#,+-.+%/+)#)+/'08#1,#98',0409'/01("#C]++#3,')+#A#M'(3.'3+#%/'()',)%#!#'()#A#1(#7'3+%#=I#

'()#=K#41,#%7+90409#+57+9/'/01(%"D#

LANGUAGE STANDARDS 
Conventions of Standard English 
!"#B+21(%/,'/+#9122'()#14#/;+#91(?+(/01(%#14#%/'()',)#Z(380%;#3,'22',#'()#.%'3+#*;+(#*,0/0(3#1,#%7+'&0(3"#

'"#Z578'0(#/;+#4.(9/01(#14#(1.(%6#7,1(1.(%6#?+,<%6#')S+9/0?+%6#'()#')?+,<%#0(#3+(+,'8#'()#/;+0,#4.(9/01(%#0(#7',/09.8',#%+(/+(9+%"#
<"#\1,2#'()#.%+#,+3.8',#'()#0,,+3.8',#78.,'8#(1.(%"#
9"#T%+#'<%/,'9/#(1.(%#C+"3"6#9;08);11)D"#
)"#\1,2#'()#.%+#,+3.8',#'()#0,,+3.8',#?+,<%"#
+"#\1,2#'()#.%+#/;+#%0278+#C+"3"6#W#*'8&+)@#W#*'8&@#W#*088#*'8&D#?+,<#/+(%+%"#
4"#Z(%.,+#%.<S+9/R?+,<#'()#7,1(1.(R'(/+9+)+(/#'3,++2+(/"#̂
3"#\1,2#'()#.%+#9127','/0?+#'()#%.7+,8'/0?+#')S+9/0?+%#'()#')?+,<%6#'()#9;11%+#<+/*++(#/;+2#)+7+()0(3#1(#*;'/#0%#/1#<+#21)040+)"#
;"#T%+#911,)0('/0(3#'()#%.<1,)0('/0(3#91(S.(9/01(%"#
0"#Y,1).9+#%0278+6#91271.()6#'()#91278+5#%+(/+(9+%"#

="#B+21(%/,'/+#9122'()#14#/;+#91(?+(/01(%#14#%/'()',)#Z(380%;#9'70/'80G'/01(6#7.(9/.'/01(6#'()#%7+880(3#*;+(#*,0/0(3"#
'"#L'70/'80G+#'77,17,0'/+#*1,)%#0(#/0/8+%"#
<"#T%+#9122'%#0(#')),+%%+%"#
9"#T%+#9122'%#'()#-.1/'/01(#2',&%#0(#)0'813.+"#
)"#\1,2#'()#.%+#71%%+%%0?+%"#
+"#T%+#91(?+(/01('8#%7+880(3#41,#;03;R4,+-.+(9:#'()#1/;+,#%/.)0+)#*1,)%#'()#41,#'))0(3#%.4405+%#/1#<'%+#*1,)%#C+"3"6#%0//0(36#%208+)6#9,0+%6#;'770(+%%D"#



" #$%!, -( !.-)(+!/0--120304 !

! %!

4"#T%+#%7+880(3#7'//+,(%#'()#3+(+,'80G'/01(%#C+"3"6#*1,)#4'2080+%6#71%0/01(R<'%+)#%7+880(3%6#%:88'<8+#7'//+,(%6#+()0(3#,.8+%6#2+'(0(34.8#*1,)#7',/%D#0(#*,0/0(3#*1,)%"#
3"#L1(%.8/#,+4+,+(9+#2'/+,0'8%6#0(98.)0(3#<+30((0(3#)09/01(',0+%6#'%#(++)+)#/1#9;+9&#'()#91,,+9/#%7+880(3%"#

Knowledge of Language 
A"#T%+#&(1*8+)3+#14#8'(3.'3+#'()#0/%#91(?+(/01(%#*;+(#*,0/0(36#%7+'&0(36#,+')0(36#1,#80%/+(0(3"#

'"#L;11%+#*1,)%#'()#7;,'%+%#41,#+44+9/"^#
<"#>+913(0G+#'()#1<%+,?+#)044+,+(9+%#<+/*++(#/;+#91(?+(/01(%#14#%71&+(#'()#*,0//+(#%/'()',)#Z(380%;"#

Vocabulary Acquisition and Use 
E"#B+/+,20(+#1,#98',04:#/;+#2+'(0(3#14#.(&(1*(#'()#2.8/078+R2+'(0(3#*1,)#'()#7;,'%+%#<'%+)#1(#3,')+#A#,+')0(3#'()#91(/+(/6#9;11%0(3#48+50<8:#4,12#'#,'(3+#14#%/,'/+30+%"#

'"#T%+#%+(/+(9+R8+?+8#91(/+5/#'%#'#98.+#/1#/;+#2+'(0(3#14#'#*1,)#1,#7;,'%+"#
<"#B+/+,20(+#/;+#2+'(0(3#14#/;+#(+*#*1,)#41,2+)#*;+(#'#&(1*(#'4405#0%#'))+)#/1#'#&(1*(#*1,)#C+"3"6#'3,++'<8+Q)0%'3,++'<8+6#91241,/'<8+Q.(91241,/'<8+6#9',+Q9',+8+%%6#

;+'/Q7,+;+'/D"#
9"#T%+#'#&(1*(#,11/#*1,)#'%#'#98.+#/1#/;+#2+'(0(3#14#'(#.(&(1*(#*1,)#*0/;#/;+#%'2+#,11/#C+"3"6#9127'(:6#9127'(01(D"#
)"#T%+#381%%',0+%#1,#<+30((0(3#)09/01(',0+%6#<1/;#7,0(/#'()#)030/'86#/1#)+/+,20(+#1,#98',04:#/;+#7,+90%+#2+'(0(3#14#&+:#*1,)%#'()#7;,'%+%"#

F"#B+21(%/,'/+#.()+,%/'()0(3#14#*1,)#,+8'/01(%;07%#'()#(.'(9+%#0(#*1,)#2+'(0(3%"#
'"#B0%/0(3.0%;#/;+#80/+,'8#'()#(1(80/+,'8#2+'(0(3%#14#*1,)%#'()#7;,'%+%#0(#91(/+5/#C+"3"6#/'&+#%/+7%D"#
<"#W)+(/04:#,+'8R804+#91((+9/01(%#<+/*++(#*1,)%#'()#/;+0,#.%+#C+"3"6#)+%9,0<+#7+178+#*;1#',+#4,0+()8:#1,#;+874.8D"#
9"#B0%/0(3.0%;#%;')+%#14#2+'(0(3#'21(3#,+8'/+)#*1,)%#/;'/#)+%9,0<+#%/'/+%#14#20()#1,#)+3,++%#14#9+,/'0(/:#C+"3"6#&(+*6#<+80+?+)6#%.%7+9/+)6#;+',)6#*1()+,+)D"#

H"#$9-.0,+#'()#.%+#'99.,'/+8:#3,')+R'77,17,0'/+#91(?+,%'/01('86#3+(+,'8#'9')+2096#'()#)12'0(R%7+90409#*1,)%#'()#7;,'%+%6#0(98.)0(3#/;1%+#/;'/#%03('8#%7'/0'8#'()#/+271,'8#
,+8'/01(%;07%#C+"3"6$4/+,#)0((+,#/;'/#(03;/#*+#*+(/#811&0(3#41,#/;+2D"#

#
#
#
#

*Penmanship/Handwriting 
X,0/+#8+30<8:#0(#9.,%0?+6#%7'90(3#8+//+,%6#*1,)%6#'()#%+(/+(9+%#'77,17,0'/+8:"##\1,2%#8+//+,%#91,,+9/8:#'()#.%+%#80(+%#1(#7'7+,"#
#
^Y+(2'(%;076#'8/;1.3;#(1/#VL$]6#%;1.8)#<+#/'.3;/#'(#,+0(41,9+)#/;,1.3;1./#+8+2+(/',:#%9;118"#
 
#

 
!
!
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Operations and Algebraic Thinking 
Represent and solve problems involving multiplication and division. 
A"_$"!`###W(/+,7,+/#7,1).9/%#14#*;18+#(.2<+,%6#+"3"6#0(/+,7,+/#F#a#U#'%#/;+#/1/'8#(.2<+,#14#1<S+9/%#0(#F#3,1.7%#14#U#1<S+9/%#+'9;"#!"#$%&'()*%+$,%-.#/0%#'$."12%&2$/1$34/.4$'$2"2'*$

15(0%#$"6$"07%.2-$.'1$0%$%&)#%--%,$'-$8$9$:;#
A"_$"=`###W(/+,7,+/#*;18+R(.2<+,#-.1/0+(/%#14#*;18+#(.2<+,%6#+"3"6#0(/+,7,+/#FH#b#I#'%#/;+#(.2<+,#14#1<S+9/%#0(#+'9;#%;',+#*;+(#FH#1<S+9/%#',+#7',/0/01(+)#+-.'88:#0(/1#I#%;',+%6#

1,#'%#'#(.2<+,#14#%;',+%#*;+(#FH#1<S+9/%#',+#7',/0/01(+)#0(/1#+-.'8#%;',+%#14#I#1<S+9/%#+'9;"#!"##%&'()*%+$,%-.#/0%$'$."12%&2$/1$34/.4$'$15(0%#$"6$-4'#%-$"#$'$15(0%#$
"6#<#"5)-$.'1$0%$%&)#%--%,$'-$8=$>$?;#

A"_$"A`###T%+#2.8/07809'/01(#'()#)0?0%01(#*0/;0(#!OO#/1#%18?+#*1,)#7,1<8+2%#0(#%0/.'/01(%#0(?18?0(3#+-.'8#3,1.7%6#',,':%6#'()#2+'%.,+2+(/#-.'(/0/0+%6#+"3"6#<:#.%0(3#),'*0(3%#'()#
+-.'/01(%#*0/;#'#%:2<18#41,#/;+#.(&(1*(#(.2<+,#/1#,+7,+%+(/#/;+#7,1<8+2"##CJ1/+`##]++#[81%%',:6#N'<8+#="D#

A"_$"E`###B+/+,20(+#/;+#.(&(1*(#*;18+#(.2<+,#0(#'#2.8/07809'/01(#1,#)0?0%01(#+-.'/01(#,+8'/0(3#/;,++#*;18+#(.2<+,%"#!"#$%&'()*%+$,%2%#(/1%$24%#51@1"31$15(0%#$24'2$('@%-$
24%$%A5'2/"1$2#5%$/1$%'.4$"6$24%$%A5'2/"1-$?#9$B$C$D?+$8$C$#>$E+$=$9$=$C$B;$

Understand properties of multiplication and the relationship between multiplication and division. 
A"_$"F`###$778:#7,17+,/0+%#14#17+,'/01(%#'%#%/,'/+30+%#/1#2.8/078:#'()#)0?0)+"##CJ1/+`##]/.)+(/%#(++)#(1/#.%+#41,2'8#/+,2%#41,#/;+%+#7,17+,/0+%"D#F&'()*%-G$H6$=$9$D$C$ID$/-$@1"31+$

24%1$D$9$=$C$ID$/-$'*-"$@1"31;$JK"((52'2/L%$)#")%#2M$"6$(5*2/)*/.'2/"1;N$E$9$8$9$I$.'1$0%$6"51,$0M$E$9$8$C$O8+$24%1$O8$9$I$C$EP+$"#$0M$8$9$I$C$OP+$24%1$E$9$OP$C$EP;$
JQ--"./'2/L%$)#")%#2M$"6$(5*2/)*/.'2/"1;N$R1"3/1<$24'2$?$9$8$C$DP$'1,$?$9$I$C$O=+$"1%$.'1$6/1,$?$9$:$'-$?$9$J8$S$IN$C$J?$9$8N$S$J?$9$IN$C$DP$S$O=$C$8=;$JT/-2#/052/L%$
)#")%#2M;N#

A"_$"H`###T()+,%/'()#)0?0%01(#'%#'(#.(&(1*(R4'9/1,#7,1<8+2"#!"#$%&'()*%+$6/1,$EI$>$?$0M$6/1,/1<$24%$15(0%#$24'2$('@%-$EI$34%1$(5*2/)*/%,$0M$?;$
Multiply and divide within 100. 
A"_$"U`###\8.+(/8:#2.8/078:#'()#)0?0)+#*0/;0(#!OO6#.%0(3#%/,'/+30+%#%.9;#'%#/;+#,+8'/01(%;07#<+/*++(#2.8/07809'/01(#'()#)0?0%01(#C+"3"6#&(1*0(3#/;'/#I#a#F#c#EO6#1(+#&(1*%#EO#b#F#c#ID#

1,#7,17+,/0+%#14#17+,'/01(%"#P:#/;+#+()#14#[,')+#A6#&(1*#4,12#2+21,:#'88#7,1).9/%#14#/*1#1(+R)030/#(.2<+,%"#
Solve problems involving the four operations, and identify and explain patterns in arithmetic. 
A"_$"I`###]18?+#/*1R%/+7#*1,)#7,1<8+2%#.%0(3#/;+#41.,#17+,'/01(%"#>+7,+%+(/#/;+%+#7,1<8+2%#.%0(3#+-.'/01(%#*0/;#'#8+//+,#%/'()0(3#41,#/;+#.(&(1*(#-.'(/0/:"#$%%+%%#/;+#

,+'%1('<8+(+%%#14#'(%*+,%#.%0(3#2+(/'8#9127./'/01(#'()#+%/02'/01(#%/,'/+30+%#0(98.)0(3#,1.()0(3"##CJ1/+`##N;0%#%/'()',)#0%#8020/+)#/1#7,1<8+2%#71%+)#*0/;#*;18+#
(.2<+,%#'()#;'?0(3#*;18+R(.2<+,#'(%*+,%@#%/.)+(/%#%;1.8)#&(1*#;1*#/1#7+,41,2#17+,'/01(%#0(#/;+#91(?+(/01('8#1,)+,#*;+(#/;+,+#',+#(1#7',+(/;+%+%#/1#%7+904:#'#
7',/09.8',#1,)+,#RR#_,)+,#14#_7+,'/01(%"D#

A"_$"K`###W)+(/04:#',0/;2+/09#7'//+,(%#C0(98.)0(3#7'//+,(%#0(#/;+#'))0/01(#/'<8+#1,#2.8/07809'/01(#/'<8+D6#'()#+578'0(#/;+2#.%0(3#7,17+,/0+%#14#17+,'/01(%"#!"#$%&'()*%+$"0-%#L%$24'2$D$
2/(%-$'$15(0%#$/-$'*3'M-$$%L%1+$'1,$%&)*'/1#34M$D$2/(%-$'$15(0%#$.'1$0%$,%."()"-%,$/12"$23"$%A5'*$',,%1,-; 

Number and Operations in Base Ten 
Use place value understanding and properties of operations to perform multi-digit arithmetic!""JU"2%G$$Q$#'1<%$"6$'*<"#/24(-$('M$0%$5-%,;N$
A"JPN"!`### T%+#78'9+#?'8.+#.()+,%/'()0(3#/1#,1.()#*;18+#(.2<+,%#/1#/;+#(+',+%/#!O#1,#!OO"#
A"JPN"=`### \8.+(/8:#'))#'()#%.</,'9/#*0/;0(#!OOO#.%0(3#%/,'/+30+%#'()#'831,0/;2%#<'%+)#1(#78'9+#?'8.+6#7,17+,/0+%#14#17+,'/01(%6#'()Q1,#/;+#,+8'/01(%;07#<+/*++(#'))0/01(#

'()#%.</,'9/01("#
A"JPN"A`### d.8/078:#1(+R)030/#*;18+#(.2<+,%#<:#2.8/078+%#14#!O#0(#/;+#,'(3+#!O–KO#C+"3"6#K#a#IO6#F#a#HOD#.%0(3#%/,'/+30+%#<'%+)#1(#78'9+#?'8.+#'()#7,17+,/0+%#14#

17+,'/01(%"#
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Number and Operations - Fractions 
Develop understanding of fractions as numbers.  U"2%G$$V#',%$E$%&)%.2'2/"1-$/1$24/-$,"('/1$'#%$*/(/2%,$2"$6#'.2/"1-$3/24$,%1"(/1'2"#-$I+$E+$D+$=+$'1,$?;$
A"J\"!`###T()+,%/'()#'#4,'9/01(#!Q0$'%#/;+#-.'(/0/:#41,2+)#<:#!#7',/#*;+(#'#*;18+#0%#7',/0/01(+)#0(/1#0$+-.'8#7',/%@#.()+,%/'()#'#4,'9/01(#' Q0$'%#/;+#-.'(/0/:#41,2+)#<:#'$7',/%#14#

%0G+#!Q0"#
A"J\"=`###T()+,%/'()#'#4,'9/01(#'%#'#(.2<+,#1(#/;+#(.2<+,#80(+@#,+7,+%+(/#4,'9/01(%#1(#'#(.2<+,#80(+#)0'3,'2"#

'"##>+7,+%+(/#'#4,'9/01(#!Q0$1(#'#(.2<+,#80(+#)0'3,'2#<:#)+40(0(3#/;+#0(/+,?'8#4,12#O#/1#!#'%#/;+#*;18+#'()#7',/0/01(0(3#0/#0(/1#0$+-.'8#7',/%"#>+913(0G+#/;'/#+'9;#7',/#;'%#
%0G+#!Q0$'()#/;'/#/;+#+()710(/#14#/;+#7',/#<'%+)#'/#O#819'/+%#/;+#(.2<+,#!Q0$1(#/;+#(.2<+,#80(+"#

<"##>+7,+%+(/#'#4,'9/01(#' Q0$1(#'#(.2<+,#80(+#)0'3,'2#<:#2',&0(3#144#'$8+(3/;%#!Q0$4,12#O"#>+913(0G+#/;'/#/;+#,+%.8/0(3#0(/+,?'8#;'%#%0G+#' Q0$'()#/;'/#0/%#+()710(/#819'/+%#
/;+#(.2<+,#' Q0$1(#/;+#(.2<+,#80(+"#

A"J\"A#̀ Z578'0(#+-.0?'8+(9+#14#4,'9/01(%#0(#%7+90'8#9'%+%6#'()#9127',+#4,'9/01(%#<:#,+'%1(0(3#'<1./#/;+0,#%0G+"#
'"##T()+,%/'()#/*1#4,'9/01(%#'%#+-.0?'8+(/#C+-.'8D#04#/;+:#',+#/;+#%'2+#%0G+6#1,#/;+#%'2+#710(/#1(#'#(.2<+,#80(+"#
<"##>+913(0G+#'()#3+(+,'/+#%0278+#+-.0?'8+(/#4,'9/01(%6#+"3"6#!Q=#c#=QE6#EQH#c#=QAD"#Z578'0(#*;:#/;+#4,'9/01(%#',+#+-.0?'8+(/6#+"3"6#<:#.%0(3#'#?0%.'8#4,'9/01(#21)+8"#
9"# #Z57,+%%#*;18+#(.2<+,%#'%#4,'9/01(%6#'()#,+913(0G+#4,'9/01(%#/;'/#',+#+-.0?'8+(/#/1#*;18+#(.2<+,%"#F&'()*%-G$F&)#%--$E$/1$24%$6"#(#E$C$EWOX$#%."<1/Y%$24'2$=WO$C$=X$

*".'2%$DWD$'1,$O$'2$24%$-'(%$)"/12#"6$'$15(0%#$*/1%$,/'<#'(;#
)"##L127',+#/*1#4,'9/01(%#*0/;#/;+#%'2+#(.2+,'/1,#1,#/;+#%'2+#)+(120('/1,#<:#,+'%1(0(3#'<1./#/;+0,#%0G+"#>+913(0G+#/;'/#9127',0%1(%#',+#?'80)#1(8:#*;+(#/;+#/*1#

4,'9/01(%#,+4+,#/1#/;+#%'2+#*;18+"#>+91,)#/;+#,+%.8/%#14#9127',0%1(%#*0/;#/;+#%:2<18%#e6#c6#1,#f6#'()#S.%/04:#/;+#91(98.%01(%6#+"3"6#<:#.%0(3#'#?0%.'8#4,'9/01(#21)+8"#

Measurement and Data 
Solve problems involving measurement and estimation of intervals of time, liquid volumes, and masses of objects. 
A"dB"!`###N+88#'()#*,0/+#/02+#/1#/;+#(+',+%/#20(./+#'()#2+'%.,+#/02+#0(/+,?'8%#0(#20(./+%"#]18?+#*1,)#7,1<8+2%#0(?18?0(3#'))0/01(#'()#%.</,'9/01(#14#/02+#0(/+,?'8%#0(#20(./+%6#+"3"6#

<:#,+7,+%+(/0(3#/;+#7,1<8+2#1(#'#(.2<+,#80(+#)0'3,'2"#
A"dB"=`###d+'%.,+#'()#+%/02'/+#80-.0)#?18.2+%#'()#2'%%+%#14#1<S+9/%#.%0(3#%/'()',)#.(0/%#14#3,'2%#C3D6#&0813,'2%#C&3D6#'()#80/+,%#C8D"##CJ1/+`##Z598.)+%#91271.()#.(0/%#%.9;#'%#

92A#'()#40()0(3#/;+#3+12+/,09#?18.2+#14#'#91(/'0(+,"D##$))6#%.</,'9/6#2.8/078:6#1,#)0?0)+#/1#%18?+#1(+R%/+7#*1,)#7,1<8+2%#0(?18?0(3#2'%%+%#1,#?18.2+%#/;'/#',+#30?+(#0(#
/;+#%'2+#.(0/%6#+"3"6#<:#.%0(3#),'*0(3%#C%.9;#'%#'#<+'&+,#*0/;#'#2+'%.,+2+(/#%9'8+D#/1#,+7,+%+(/#/;+#7,1<8+2"##CJ1/+`##Z598.)+%#2.8/07809'/0?+#9127',0%1(#7,1<8+2%#RR#
problems involving notions of “times as much”; see Glossary, Table 2.)#

Represent and interpret data. 
A"dB"A`###B,'*#'#%9'8+)#709/.,+#3,'7;#'()#'#%9'8+)#<',#3,'7;#/1#,+7,+%+(/#'#)'/'#%+/#*0/;#%+?+,'8#9'/+31,0+%"#]18?+#1(+R#'()#/*1 R%/+p “how many more” and “how many less” 

7,1<8+2%#.%0(3#0(41,2'/01(#7,+%+(/+)#0(#%9'8+)#<',#3,'7;%"#!"#$%&'()*%+$,#'3$'$0'#$<#')4$/1$34/.4$%'.4$-A5'#%$/1#24%$0'#$<#')4$(/<42$#%)#%-%12$8$)%2-;#
A"dB"E`###[+(+,'/+#2+'%.,+2+(/#)'/'#<:#2+'%.,0(3#8+(3/;%#.%0(3#,.8+,%#2',&+)#*0/;#;'8?+%#'()#41.,/;%#14#'(#0(9;"#];1*#/;+#)'/'#<:#2'&0(3#'#80(+#781/6#*;+,+#/;+#;1,0G1(/'8#

%9'8+#0%#2',&+)#144#0(#'77,17,0'/+#.(0/%—*;18+#(.2<+,%6#;'8?+%6#1,#-.',/+,%"#
Geometric measurement: understand concepts of area and relate area to multiplication and to addition. 
A"dB"F`###>+913(0G+#',+'#'%#'(#'//,0<./+#14#78'(+#403.,+%#'()#.()+,%/'()#91(9+7/%#14#',+'#2+'%.,+2+(/"#

'"##A square with side length 1 unit, called “a unit square,” is said to have “one square unit” of area, and can be used to me'%.,+#',+'"#
<"#$#78'(+#403.,+#*;09;#9'(#<+#91?+,+)#*0/;1./#3'7%#1,#1?+,8'7%#<:#1$.(0/#%-.',+%#0%#%'0)#/1#;'?+#'(#',+'#14#1$%-.',+#.(0/%"#

Geometric measurement: understand concepts of area and relate area to multiplication and to addition. 
A"dB"F`###>+913(0G+#',+'#'%#'(#'//,0<./+#14#78'(+#403.,+%#'()#.()+,%/'()#91(9+7/%#14#',+'#2+'%.,+2+(/"#

'"##A square with side length 1 unit, called “a unit square,” is said to have “one square unit” of area, and can be used to measu,+#',+'"#
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<"#$#78'(+#403.,+#*;09;#9'(#<+#91?+,+)#*0/;1./#3'7%#1,#1?+,8'7%#<:#1$.(0/#%-.',+%#0%#%'0)#/1#;'?+#'(#',+'#14#1$%-.',+#.(0/%"#
A"dB"H`###d+'%.,+#',+'%#<:#91.(/0(3#.(0/#%-.',+%#C%-.',+#926#%-.',+#26#%-.',+#0(6#%-.',+#4/6#'()#027,1?0%+)#.(0/%D"#
A"dB"U`###>+8'/+#',+'#/1#/;+#17+,'/01(%#14#2.8/07809'/01(#'()#'))0/01("#

'"##\0()#/;+#',+'#14#'#,+9/'(38+#*0/;#*;18+R(.2<+,#%0)+#8+(3/;%#<:#/080(3#0/6#'()#%;1*#/;'/#/;+#',+'#0%#/;+#%'2+#'%#*1.8)#<+#41.()#<:#2.8/078:0(3#/;+#%0)+#8+(3/;%"#
<"##d.8/078:#%0)+#8+(3/;%#/1#40()#',+'%#14#,+9/'(38+%#*0/;#*;18+R(.2<+,#%0)+#8+(3/;%#0(#/;+#91(/+5/#14#%18?0(3#,+'8#*1,8)#'()#2'/;+2'/09'8#7,1<8+2%6#'()#,+7,+%+(/#*;18+R

(.2<+,#7,1).9/%#'%#,+9/'(3.8',#',+'%#0(#2'/;+2'/09'8#,+'%1(0(3"#
9"##T%+#/080(3#/1#%;1*#0(#'#91(9,+/+#9'%+#/;'/#/;+#',+'#14#'#,+9/'(38+#*0/;#*;18+R( .2<+,#%0)+#8+(3/;%#'$'()# 0$g#.$0%#/;+#%.2#14#'$a#0$'()# '$a#. "#T%+#',+'#21)+8%#/1#

,+7,+%+(/#/;+#)0%/,0<./0?+#7,17+,/:#0(#2'/;+2'/09'8#,+'%1(0(3"#
)"##>+913(0G+#',+'#'%#'))0/0?+"#\0()#',+'%#14#,+9/080(+',#403.,+%#<:#)+91271%0(3#/;+2#0(/1#(1(R1?+,8'770(3#,+9/'(38+%#'()#'))0(3#/;+#',+'%#14#/;+#(1(R1?+,8'770(3#

7',/%6#'778:0(3#/;0%#/+9;(0-.+#/1#%18?+#,+'8#*1,8)#7,1<8+2%"#
Geometric measurement: recognize perimeter as an attribute of plane figures and distinguish between linear and area measures. 
A"dB"I`###]18?+#,+'8#*1,8)#'()#2'/;+2'/09'8#7,1<8+2%#0(?18?0(3#7+,02+/+,%#14#718:31(%6#0(98.)0(3#40()0(3#/;+#7+,02+/+,#30?+(#/;+#%0)+#8+(3/;%6#40()0(3#'(#.(&(1*(#%0)+#8+(3/;6#'()#

+5;0<0/0(3#,+9/'(38+%#*0/;#/;+#%'2+#7+,02+/+,#'()#)044+,+(/#',+'%#1,#*0/;#/;+#%'2+#',+'#'()#)044+,+(/#7+,02+/+,%"#
#

Geometry 
Reason with shapes and their attributes. 
A"["!`### T()+,%/'()#/;'/#%;'7+%#0(#)044+,+(/#9'/+31,0+%#C+"3"6#,;12<.%+%6#,+9/'(38+%6#'()#1/;+,%D#2':#%;',+#'//,0<./+%#C+"3"6#;'?0(3#41.,#%0)+%D6#'()#/;'/#/;+#%;',+)#'//,0<./+%#9'(#

)+40(+#'#8',3+,#9'/+31,:#C+"3"6#-.'),08'/+,'8%D"#>+913(0G+#,;12<.%+%6#,+9/'(38+%6#'()#%-.',+%#'%#+5'278+%#14#-.'),08'/+,'8%6#'()#),'*#+5'278+%#14#-.'),08'/+,'8%#/;'/#
)1#(1/#<+81(3#/1#'(:#14#/;+%+#%.<9'/+31,0+%"#
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3. Forces and Interactions 
3. Forces and Interactions 

Students who demonstrate understanding can: 
3-PS2-1.  Plan and conduct an investigation to provide evidence of the effects of balanced and unbalanced forces on the motion of an 
 object. [Clarification Statement: Examples could include an unbalanced force on one side of a ball can make it start moving; and, balanced forces pushing on 
 a box from both sides will not produce any motion at all.] [Assessment Boundary: Assessment is limited to one variable at a time: number, size, or direction of 
 forces. Assessment does not include quantitative force size, only qualitative and relative. Assessment is limited to gravity being addressed as a force that pulls 
 objects down.] 
3-PS2-2.  Make observations and/or measurements of an object’s motion to provide evidence that a pattern can be used to predict future 
 motion. [Clarification Statement: Examples of motion with a predictable pattern could include a child swinging in a swing, a ball rolling back and forth in a bowl, 
and  two children on a see-saw.] [Assessment Boundary: Assessment does not include technical terms such as period and frequency.] 
3-PS2-3.  Ask questions to determine cause and effect relationships of electric or magnetic interactions between two objects not in contact 
 with each other. [Clarification Statement: Examples of an electric force could include the force on hair from an electrically charged balloon and the electrical 
 forces between a charged rod and pieces of paper; examples of a magnetic force could include the force between two permanent magnets, the force between an 
 electromagnet and steel paperclips, and the force exerted by one magnet versus the force exerted by two magnets. Examples of cause and effect relationships 
could  include how the distance between objects affects strength of the force and how the orientation of magnets affects the direction of the magnetic force.] [Assessment 
 Boundary: Assessment is limited to forces produced by objects that can be manipulated by students, and electrical interactions are limited to static electricity.] 
3-PS2-4.  Define a simple design problem that can be solved by applying scientific ideas about magnets.* [Clarification Statement: 
 Examples of problems could include constructing a latch to keep a door shut and creating a device to keep two moving objects from touching each other.] 

The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

Science and Engineering Practices Disciplinary Core Ideas Crosscutting Concepts 

Asking Questions and Defining Problems 
Asking questions and defining problems in grades 3–5 builds on 
grades K–2 experiences and progresses to specifying qualitative 
relationships. 

x Ask questions that can be investigated based on patterns 
such as cause and effect relationships. (3-PS2-3) 

x Define a simple problem that can be solved through the 
development of a new or improved object or tool. (3-PS2-4) 

Planning and Carrying Out Investigations 
Planning and carrying out investigations to answer questions or 
test solutions to problems in 3–5 builds on K–2 experiences and 
progresses to include investigations that control variables and 
provide evidence to support explanations or design solutions. 

x Plan and conduct an investigation collaboratively to produce 
data to serve as the basis for evidence, using fair tests in 
which variables are controlled and the number of trials 
considered. (3-PS2-1) 

x Make observations and/or measurements to produce data to 
serve as the basis for evidence for an explanation of a 
phenomenon or test a design solution. (3-PS2-2) 

------------------------------------------------------------------ 
Connections to Nature of Science  

 
Science Knowledge is Based on Empirical Evidence 

x Science findings are based on recognizing patterns. (3-PS2-2) 
Scientific Investigations Use a Variety of Methods 

x Science investigations use a variety of methods, tools, and 
techniques. (3-PS2-1) 

PS2.A: Forces and Motion 
x Each force acts on one particular object and has 

both strength and a direction. An object at rest 
typically has multiple forces acting on it, but they 
add to give zero net force on the object. Forces 
that do not sum to zero can cause changes in the 
object’s speed or direction of motion. (Boundary: 
Qualitative and conceptual, but not quantitative 
addition of forces are used at this level.) (3-PS2-
1) 

x The patterns of an object’s motion in various 
situations can be observed and measured; when 
that past motion exhibits a regular pattern, future 
motion can be predicted from it. (Boundary: 
Technical terms, such as magnitude, velocity, 
momentum, and vector quantity, are not 
introduced at this level, but the concept that some 
quantities need both size and direction to be 
described is developed.) (3-PS2-2) 

PS2.B: Types of Interactions 
x Objects in contact exert forces on each other. (3-

PS2-1) 
x Electric and magnetic forces between a pair of 

objects do not require that the objects be in 
contact. The sizes of the forces in each situation 
depend on the properties of the objects and their 
distances apart and, for forces between two 
magnets, on their orientation relative to each 
other. (3-PS2-3),(3-PS2-4) 

Patterns 
x Patterns of change can be used to 

make predictions. (3-PS2-2) 
 
Cause and Effect 
x Cause and effect relationships are 

routinely identified. (3-PS2-1) 
x Cause and effect relationships are 

routinely identified, tested, and 
used to explain change. (3-PS2-3) 

------------------------------------------------ 
Connections to Engineering, 

Technol ogy, and Applications of 
Science  

 
Interdependence of Science, 
Engineering, and Technology 
x Scientific discoveries about the 

natural world can often lead to new 
and improved technologies, which 
are developed through the 
engineering design process. (3-
PS2-4) 

Connections to other DCIs in third grade: N/A 

Articulation of DCIs across grade-levels: K.PS2.A (3-PS2-1); K.PS2.B (3-PS2-1); K.PS3.C (3-PS2-1); K.ETS1.A (3-PS2-4); 1.ESS1.A (3-PS2-2); 4.PS4.A (3-PS2-2); 
4.ETS1.A (3-PS2-4); 5.PS2.B (3-PS2-1); MS.PS2.A (3-PS2-1),(3-PS2-2); MS.PS2.B (3-PS2-3),(3-PS2-4); MS.ESS1.B (3-PS2-1),(3-PS2-2); MS.ESS2.C (3-PS2-1) 

Kentucky Academic Standards Connections: 
ELA/Literacy �± 
RI.3.1  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers. (3-PS2-1),(3-PS2-3) 
RI.3.3  Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text, using language that  pertains 
to  time, sequence, and cause/effect. (3-PS2-3) 
RI.3.8  Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, cause/effect, first/second/third in a sequence). (3-PS2-3) 
W.3.7  Conduct short research projects that build knowledge about a topic. (3-PS2-1),(3-PS2-2) 
W.3.8  Recall information from experiences or gather information from print and digital sources; take brief notes on sources and sort evidence into provided categories. (3-
 PS2-1),(3-PS2-2) 
SL.3.3  Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. (3-PS2-3) 
Mathematics �± 
MP.2  Reason abstractly and quantitatively. (3-PS2-1) 
MP.5  Use appropriate tools strategically. (3-PS2-1) 
3.MD.A.2  Measure and estimate liquid volumes and masses of objects using standard units of grams (g), kilograms (kg), and liters (l). Add, subtract, multiply, or divide to solve 
 one-step word problems involving masses or volumes that are given in the same units, e.g., by using drawings (such as a beaker with a measurement scale) to 
 represent the problem. (3-PS2-1) 
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3. Interdependent Relationships in Ecosystems 
3. Interdependent Relationships in Ecosystems 
Students who demonstrate understanding can: 
3-LS2-1.  Construct an argument that some animals form groups that help members survive. 
3-LS4-1.  Analyze and interpret data from fossils to provide evidence of the organisms and the environments in which they  lived long ago. 
 [Clarification Statement: Examples of data could include type, size, and distributions of fossil organisms. Examples of fossils and  environments could include 
marine  fossils found on dry land, tropical plant fossils found in Arctic areas, and fossils of extinct organisms.] [Assessment Boundary: Assessment does not include 
 identification of specific fossils or present plants and animals. Assessment is limited to major fossil types and relative ages.] 
3-LS4-3.  Construct an argument with evidence that in a particular habitat some organisms can survive well, some survive less well, and 
some  cannot survive at all. [Clarification Statement: Examples of evidence could include needs and characteristics of the organisms and habitats involved. The 
 organisms and their habitat make up a system in which the parts depend on each other.] 
3-LS4-4.  Make a claim about the merit of a solution to a problem caused when the environment changes and the types of plants and animals 
 that live there may change.* [Clarification Statement: Examples of environmental changes could include changes in land characteristics, water distribution, 
 temperature, food, and other organisms.] [Assessment Boundary: Assessment is limited to a single environmental change. Assessment does not include the 
 greenhouse effect or climate change.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

Science and Engineering Practices Disciplinary Core Ideas Crosscutting Concepts 

Analyzing and Interpreting Data 
Analyzing data in 3–5 builds on K–2 
experiences and progresses to introducing 
quantitative approaches to collecting data and 
conducting multiple trials of qualitative 
observations. When possible and feasible, 
digital tools should be used. 
x Analyze and interpret data to make sense 

of phenomena using logical reasoning. 
(3-LS4-1) 

Engaging in Argument from Evidence 
Engaging in argument from evidence in 3–5 
builds on K–2 experiences and progresses to 
critiquing the scientific explanations or 
solutions proposed by peers by citing relevant 
evidence about the natural and designed 
worlds. 
x Construct an argument with evidence, 

data, and/or a model. (3-LS2-1) 
x Construct an argument with evidence. (3-

LS4-3) 
x Make a claim about the merit of a solution 

to a problem by citing relevant evidence 
about how it meets the criteria and 
constraints of the problem. (3-LS4-4) 

LS2.C: Ecosystem Dynamics, Functioning, and 
Resilience 
x When the environment changes in ways that affect a 

place’s physical characteristics, temperature, or 
availability of resources, some organisms survive 
and reproduce, others move to new locations, yet 
others move into the transformed environment, and 
some die. (secondary to 3-LS4-4) 

LS2.D: Social Interactions and Group Behavior 
x Being part of a group helps animals obtain food, 

defend themselves, and cope with changes. Groups 
may serve different functions and vary dramatically 
in size. (Note: Moved from K�±2) (3-LS2-1) 

LS4.A: Evidence of Common Ancestry and Diversity 
x Some kinds of plants and animals that once lived on 

Earth are no longer found anywhere. (Note: Moved 
from K�±2) (3-LS4-1) 

x Fossils provide evidence about the types of 
organisms that lived long ago and also about the 
nature of their environments. (3-LS4-1) 

LS4.C: Adaptation 
x For any particular environment, some kinds of 

organisms survive well, some survive less well, and 
some cannot survive at all. (3-LS4-3) 

LS4.D: Biodiversity and Humans 
x Populations live in a variety of habitats, and change 

in those habitats affects the organisms living there. 
(3-LS4-4) 

Cause and Effect 
x Cause and effect relationships are routinely 

identified and used to explain change. (3-LS2-
1),(3-LS4-3) 

 
Scale, Proportion, and Quantity 
x Observable phenomena exist from very short to 

very long time periods. (3-LS4-1) 
 
Systems and System Models 
x A system can be described in terms of its 

components and their interactions. (3-LS4-4) 
------------------------------------------------- 

Connections to Engineering, Technology,  
and Applications of Science  

 
Interdependence of Science, Engineering, and 
Technology 
x Knowledge of relevant scientific concepts and 

research findings is important in engineering. (3-
LS4-3) 

------------------------------------------------- 
Connections to Nature of Science  

 
Scientific Knowledge Assumes an Order and 
Consistency in Natural Systems 
x Science assumes consistent patterns in natural 

systems. (3-LS4-1) 

Connections to other DCIs in third grade: 3.ESS2.D (3-LS4-3); 3.ESS3.B (3-LS4-4) 

Articulation of DCIs across grade-levels: K.ESS3.A (3-LS4-3)(3-LS4-4); K.ETS1.A (3-LS4-4); 1.LS1.B (3-LS2-1); 2.LS2.A (3-LS4-3),(3-LS4-4); 2.LS4.D (3-LS4-3),(3-LS4-4); 
4.ESS1.C (3-LS4-1); 4.ESS3.B (3-LS4-4); 4.ETS1.A (3-LS4-4); MS.LS2.A (3-LS2-1),(3-LS4-1)(3-LS4-3),(3-LS4-4); MS.LS2.C (3-LS4-4); MS.LS2.D (3-LS2-1); MS.LS4.A (3-
LS4-1); MS.LS4.B (3-LS4-3); MS.LS4.C (3-LS4-3),(3-LS4-4); MS.ESS1.C (3-LS4-1),(3-LS4-3),(3-LS4-4); MS.ESS2.B (3-LS4-1); MS.ESS3.C (3-LS4-4) 

Kentucky Academic Standards Connections: 
ELA/Literacy �± 
RI.3.1  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers. (3-LS2-1),(3-LS4-1),(3-LS4-3),(3-LS4-4) 
RI.3.2  Determine the main idea of a text; recount the key details and explain how they support the main idea. (3-LS4-1),(3-LS4-3),(3LS4-4) 
RI.3.3  Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text, using language that pertains to 
 time, sequence, and cause/effect. (3-LS2-1),(3-LS4-1),(3-LS4-3),(3-LS4-4) 
W.3.1  Write opinion pieces on topics or texts, supporting a point of view with reasons. (3-LS2-1),(3-LS4-1),(3-LS4-3),(3-LS4-4) 
W.3.2  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. (3-LS4-1),(3-LS4-3),(3-LS4-4) 
W.3.9  Recall information from experiences or gather information from print and digital sources; take brief notes on sources and sort evidence into provided categories. (3-LS4-1) 
SL.3.4  Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace. (3-
 LS4-3),(3-LS4-4) 
Mathematics �± 
MP.2  Reason abstractly and quantitatively. (3-LS4-1),(3-LS4-4) 
MP.4  Model with mathematics. (3-LS2-1),(3-LS4-1),(3-LS4-4) 
MP.5  Use appropriate tools strategically. (3-LS4-1) 
3.NBT  Number and Operations in Base Ten (3-LS2-1) 
3.MD.B.3  Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step “how many more” and “how many less” 
 problems using information presented in scaled bar graphs. (3-LS4-3) 
3.MD.B.4  Generate measurement data by measuring lengths using rulers marked with halves and fourths of an inch. Show the data by making a line plot, where the horizontal 
 scale is marked off in appropriate units—whole numbers, halves, or quarters. (3-LS4-1) 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas. 

Integrated and reprinted with permission from the National Academy of Sciences. 
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3. Inheritance and Variation of Traits: Life Cycles and Traits 
3. Inheritance and Variation of Traits: Life Cycles and Traits 
Students who demonstrate understanding can: 
3-LS1-1.  Develop models to describe that organisms have unique and diverse life cycles but all have in common birth,  growth, 
 reproduction, and death. [Clarification Statement: Changes organisms go through during their life form a pattern.] [Assessment Boundary: 
 Assessment of plant life cycles is limited to those of flowering plants. Assessment does not include details of human reproduction.] 
3-LS3-1.  Analyze and interpret data to provide evidence that plants and animals have traits inherited from parents and that variation of 
 these traits exists in a group of similar organisms. [Clarification Statement: Patterns are the similarities and differences in traits shared between 
 offspring and their parents, or among siblings. Emphasis is on organisms other than humans.] [Assessment Boundary: Assessment does not include genetic 
 mechanisms of inheritance and prediction of traits. Assessment is limited to non-human examples.] 
3-LS3-2.  Use evidence to support the explanation that traits can be influenced by the environment. [Clarification Statement: Examples of the 
 environment affecting a trait could include normally tall plants grown with insufficient water are stunted; and, a pet dog that is given too much food and little 
 exercise may become overweight.] 
3-LS4-2.  Use evidence to construct an explanation for how the variations in characteristics among individuals of the same species may 
 provide advantages in surviving, finding mates, and reproducing. [Clarification Statement: Examples of cause and effect relationships could 
be  plants that have larger thorns than other plants may be less likely to be eaten by predators; and, animals that have better camouflage coloration than other 
 animals may be more likely to survive and therefore more likely to leave offspring.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

Science and Engineering Practices Disciplinary Core Ideas Crosscutting Concepts 
Developing and Using Models 
Modeling in 3–5 builds on K–2 experiences and progresses to building and 
revising simple models and using models to represent events and design 
solutions. 
x Develop models to describe phenomena. (3-LS1-1) 

Analyzing and Interpreting Data 
Analyzing data in 3–5 builds on K–2 experiences and progresses to 
introducing quantitative approaches to collecting data and conducting 
multiple trials of qualitative observations. When possible and feasible, digital 
tools should be used. 
x Analyze and interpret data to make sense of phenomena using logical 

reasoning. (3-LS3-1) 
Constructing Explanations and Designing Solutions 
Constructing explanations and designing solutions in 3–5 builds on K–2 
experiences and progresses to the use of evidence in constructing 
explanations that specify variables that describe and predict phenomena 
and in designing multiple solutions to design problems. 
x Use evidence (e.g., observations, patterns) to support an explanation. 

(3-LS3-2) 
x Use evidence (e.g., observations, patterns) to construct an 

explanation. (3-LS4-2) 
---------------------------------------------------------- 

Connections to Natu re of Science  
 
Scientific Knowledge is Based on Empirical Evidence 
x Science findings are based on recognizing patterns. (3-LS1-1) 

LS1.B: Growth and Development of Organisms 
x Reproduction is essential to the continued 

existence of every kind of organism. Plants 
and animals have unique and diverse life 
cycles. (3-LS1-1) 

LS3.A: Inheritance of Traits 
x Many characteristics of organisms are 

inherited from their parents. (3-LS3-1) 
x Other characteristics result from individuals’ 

interactions with the environment, which can 
range from diet to learning. Many 
characteristics involve both inheritance and 
environment. (3-LS3-2) 

LS3.B: Variation of Traits 
x Different organisms vary in how they look and 

function because they have different inherited 
information. (3-LS3-1) 

x The environment also affects the traits that an 
organism develops. (3-LS3-2) 

LS4.B: Natural Selection 
x Sometimes the differences in characteristics 

between individuals of the same species 
provide advantages in surviving, finding 
mates, and reproducing. (3-LS4-2) 

Patterns 
x Similarities and differences in 

patterns can be used to sort and 
classify natural phenomena. (3-
LS3-1) 

x Patterns of change can be used 
to make predictions. (3-LS1-1) 

 
Cause and Effect 
x Cause and effect relationships 

are routinely identified and used 
to explain change. (3-LS3-2),(3-
LS4-2) 

Connections to other DCIs in third grade: 3.LS4.C (3-LS4-2) 

Articulation of DCIs across grade-levels: 1.LS3.A (3-LS3-1),(3-LS4-2); 1.LS3.B (3-LS3-1); MS.LS1.B (3-LS1-1), (3-LS3-2); MS.LS2.A (3-LS4-2); MS.LS3.A (3-LS3-1); 
MS.LS3.B (3-LS3-1),(3-LS4-2); MS.LS4.B (3-LS4-2) 

Kentucky Academic Standards Connections: 
ELA/Literacy �± 
RI.3.1  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers. (3-LS3-1),(3-LS3-2),(3-LS4-2) 
RI.3.2  Determine the main idea of a text; recount the key details and explain how they support the main idea. (3-LS3-1),(3-LS3-2),(3-LS4-2) 
RI.3.3  Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text, using language that pertains to 
 time, sequence, and cause/effect. (3-LS3-1),(3-LS3-2),(3-LS4-2) 
RI.3.7  Use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate understanding of the text (e.g., where, when, why, and 
how  key events occur). (3-LS1-1) 
W.3.2  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. (3-LS3-1),(3-LS3-2),(3-LS4-2) 
SL.3.4  Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace.  
 (3-LS3-1),(3-LS3-2),(3-LS4-2) 
SL.3.5  Create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize 
 or enhance certain facts or details. (3-LS1-1) 
Mathematics �± 
MP.2  Reason abstractly and quantitatively. (3-LS3-1),(3-LS3-2),(3-LS4-2) 
MP.4  Model with mathematics. (3-LS1-1),(3-LS3-1),(3-LS3-2),(3-LS4-2) 
3.NBT  Number and Operations in Base Ten (3-LS1-1) 
3.NF  Number and Operations—Fractions (3-LS1-1) 
3.MD.B.3  Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step “how many more” and “how many less” 
 problems using information presented in scaled bar graphs. (3-LS4-2) 
3.MD.B.4  Generate measurement data by measuring lengths using rulers marked with halves and fourths of an inch. Show the data by making a line plot, where the horizontal 
 scale is marked off in appropriate units—whole numbers, halves, or quarters. (3-LS3-1),(3-LS3-2) 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas. 

Integrated and reprinted with permission from the National Academy of Sciences. 



Kentucky Department of Education 

Kentucky Academic Standards – Primary Science 151 

3. Weather and Climate 
3. Weather and Climate 

Students who demonstrate understanding can: 
3-ESS2-1.  Represent data in tables and graphical displays to describe typical weather conditions expected during a 
 particular season. [Clarification Statement: Examples of data could include average temperature, precipitation, and wind direction.] [Assessment 
 Boundary: Assessment of graphical displays is limited to pictographs and bar graphs. Assessment does not include climate change.] 
3-ESS2-2.  Obtain and combine information to describe climates in different regions of the world. 
3-ESS3-1.  Make a claim about the merit of a design solution that reduces the impacts of a weather-related hazard.* 
  [Clarification Statement: Examples of design solutions to weather-related hazards could include barriers to prevent flooding, wind resistant roofs, and lighting rods.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

Science and Engineering Practices Disciplinary Core Ideas Crosscutting Concepts 

Analyzing and Interpreting Data 
Analyzing data in 3–5 builds on K–2 experiences and 
progresses to introducing quantitative approaches to 
collecting data and conducting multiple trials of 
qualitative observations. When possible and feasible, 
digital tools should be used. 

x Represent data in tables and various graphical 
displays (bar graphs, pictographs and/or pie 
charts) to reveal patterns that indicate 
relationships. (3-ESS2-1) 

 
Engaging in Argument from Evidence 
Engaging in argument from evidence in 3–5 builds on 
K–2 experiences and progresses to critiquing the 
scientific explanations or solutions proposed by peers 
by citing relevant evidence about the natural and 
designed world(s). 

x Make a claim about the merit of a solution to a 
problem by citing relevant evidence about how it 
meets the criteria and constraints of the problem. 
(3-ESS3-1) 

 
Obtaining, Evaluating, and Communicating 
Information 
Obtaining, evaluating, and communicating information 
in 3–5 builds on K–2 experiences and progresses to 
evaluating the merit and accuracy of ideas and 
methods. 

x Obtain and combine information from books and 
other reliable media to explain phenomena. (3-
ESS2-2) 

ESS2.D: Weather and Climate 
x Scientists record patterns of the weather 

across different times and areas so that 
they can make predictions about what 
kind of weather might happen next. (3-
ESS2-1) 

x Climate describes a range of an area's 
typical weather conditions and the 
extent to which those conditions vary 
over years. (3-ESS2-2) 

 
ESS3.B: Natural Hazards 

x A variety of natural hazards result from 
natural processes. Humans cannot 
eliminate natural hazards but can take 
steps to reduce their impacts. (3-ESS3-
1) (Note: This Disciplinary Core Idea is 
also addressed by 4-ESS3-2.) 

Patterns 
x Patterns of change can be used to make 

predictions. (3-ESS2-1),(3-ESS2-2) 
 
Cause and Effect 
x Cause and effect relationships are 

routinely identified, tested, and used to 
explain change. 

x (3-ESS3-1) 
------------------------------------------------- 

Connections to Engineering, Technology,  
and Applications of Science  

 
Influence of Engineering, Technology, and 
Science on Society and the Natural World 
x Engineers improve existing technologies 

or develop new ones to increase their 
benefits (e.g., better artificial limbs), 
decrease known risks (e.g., seatbelts in 
cars), and meet societal demands (e.g., 
cell phones). (3-ESS3-1) 
------------------------------------------------- 
Connections to Nature of Science  

 
Science is a Human Endeavor 
x Science affects everyday life. (3-ESS3-1) 

Connections to other DCIs in third grade: N/A 

Articulation of DCIs across grade-levels: K.ESS2.D (3-ESS2-1); K.ESS3.B (3-ESS3-1); K.ETS1.A (3-ESS3-1); 4.ESS2.A (3-ESS2-1); 4.ESS3.B (3-ESS3-
1); 4.ETS1.A (3-ESS3-1); 5.ESS2.A (3-ESS2-1); MS.ESS2.C (3-ESS2-1),(3-ESS2-2); MS.ESS2.D (3-ESS2-1),(3-ESS2-2); MS.ESS3.B (3-ESS3-1) 

Kentucky Academic Standards Connections: 
ELA/Literacy �± 
RI.3.1  Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers. (3-ESS2-2) 
RI.3.9  Compare and contrast the most important points and key details presented in two texts on the same topic. (3-ESS2-2) 
W.3.1  Write opinion pieces on topics or texts, supporting a point of view with reasons. (3-ESS3-1) 
W.3.7  Conduct short research projects that build knowledge about a topic. (3-ESS3-1) 
W.3.9  Recall information from experiences or gather information from print and digital sources; take brief notes on sources and sort evidence into provided 
categories.  (3-ESS2-2) 
Mathematics �± 
MP.2  Reason abstractly and quantitatively. (3-ESS2-1),(3-ESS2-2),(3-ESS3-1) 
MP.4  Model with mathematics. (3-ESS2-1),(3-ESS2-2), (3-ESS3-1) 
MP.5  Use appropriate tools strategically. (3-ESS2-1) 
3.MD.A.2  Measure and estimate liquid volumes and masses of objects using standard units of grams (g), kilograms (kg), and liters (l). Add, subtract, multiply, or divide to 
 solve one-step word problems involving masses or volumes that are given in the same units, e.g., by using drawings (such as a beaker with a measurement 
 scale) to represent the problem. (3-ESS2-1) 
3.MD.B.3  Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step “how many more” and “how many 
 less” problems using information presented in bar graphs. (3-ESS2-1) 

 
*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 

The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas. 
Integrated and reprinted with permission from the National Academy of Sciences. 
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Social Studies Curriculum 
Sub-domain Grade 5 
Government and Civics 20% 
Cultures and Societies 10% 
Economics 15% 
Geography 20% 
Historical Perspective 35% 

 

Economics  
(Suggested material to use: Children in the Marketplace) 

 
 

• Review economics terms from K-2 
 
• Review resources and master that there are human (people), capital (things that are used to make other things) and natural (existing in 

nature such as water) resources. 
 
• Compare and contrast wants/needs and good/services. 
 
• Recognize the various services of a bank and the role of business in the economic system. Know that private businesses offer goods and 

services for profit.  
 
• Master that markets are institutional arrangements that enable buyers and sellers to exchange goods and services. 
 
• Introduce the importance of manufacturing in society. 

 
• Introduce: unlimited wants (desiring more things than can possibly be had), economics (the study of production, distribution, exchange 

and consumption of goods and services), free enterprise (where businesses seek to make a profit by producing and selling goods and 
services), revenue (receipts of a government or business), specialization (producing a narrower range of goods and services than are 
consumed), interdependence (working with others to supply needs and wants), and entrepreneur (someone who takes a chance and 
starts a business). 

 
• Introduce that people and society create economic systems and institutions. 
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• Introduce that price and availability of goods and services are determined by supply and demand. 
 
• Introduce the components of a budget. 

  
 

 
 
 
 

Historical Perspective/Culture and Society 

Ancient Rome 

           A. Background 
              (1) Define B.C./A.D. and B.C.E./C.E. 
              (2) The legend of Romulus and Remus 
              (3) Latin as the language of Rome 
              (4) Gods and goddesses, largely based on Greek religion 
              (5) The Republic: Senate, Patricians, Plebeians 
     B.   The Empire 
                 (1) Julius Caesar 
                 (a) Defeats Pompey in civil war, becomes dictator 
                 (b) “Veni, vidi, vici” (“I came, I saw, I conquered”) 
                 (c) Cleopatra of Egypt 
                 (d) Caesar assassinated in the Senate, Brutus 
      (2) Augustus Caesar 
      (3) Life in the Roman Empire 
       (a) The Forum: temples, marketplaces, etc. 
        (b) The Colosseum: circuses, gladiator combat, chariot races 
                   (c) Roads, bridges, and aqueducts 
     (4) Eruption of Mt. Vesuvius, destruction of Pompeii 
     (5) Persecution of Christians 
 
   C. The “Decline and Fall” of Rome 

(1) Weak and corrupt emperors, legend of Nero fiddling as Rome burns 
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(2) Civil wars 
(3) City of Rome sacked 

 
D.        The Eastern Roman Empire: Byzantine Civilization 

 (1) The rise of the Eastern Roman Empire, known as the Byzantine Empire 
 (2)  Constantine, first Christian emperor 

      (3)  Constantinople (now called Istanbul) merges diverse influences and cultures. 
           (4)  Justinian, Justinian’s code 

     
IV.    The Vikings 
      (1) From area now called Scandinavia (Sweden, Denmark, Norway) 
      (2) Also, called Norsemen, they were skilled skilled sailors and shipbuilders. 
      (3) Traders, and sometimes raiders of the European coast 
      (4) Eric the Red and Leif Ericson (Leif “the Lucky”) 
      (5) Earliest Europeans (long before Columbus) we know of to come to North America 
                      Locate: Greenland, Canada, Newfoundland 
 
  
V.     The Earliest Americans 
 A. Crossing the Land Bridge 
                 (1) During the Ice Age, nomadic hunters cross what was a land bridge from Asia to  

North America (now the Bearing Strait).  Different peoples, with different languages and ways of life, eventually spread out over 
the North and South American continents.  These early peoples include: 
(a) Inuits (Eskimos) 
(b) Anasazi, pueblo builders and cliff dwellers 
(c) Mound builders 

                   (2) Importance of Kentucky archeological Sites (Review 1st) 
 
           B. Native Americans 
     (1) In the Southwest 
  (a) Pueblos (Hopi, Zuni) 
  (b) Dine (Navajo) 

  (c) Apaches 
     (2) Eastern “Woodland” Indians   

(a) Woodland culture: wigwams, longhouses, farming, peace pipe, 
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      Shaman and Sachem 
      Early Native American tribes of Kentucky:  Woodland Period (1000 BC-1000AD) Late Prehistoric Period (1000-1800 AD)    
Mississippians Indians, Fort Ancient Indians 

               (b) Major tribes and nations (such as Cherokee Confederacy, Seminole,   
     Powhatan, Delaware, Susquehanna, Mohican Massachusett, Iroquois  

                            Confederacy 
VI. Early Exploration of North Americans 

Early Spanish Exploration and Settlement 
(1) Settlement of Florida 
(2) Ponce de Leon 
(3) Hernando de Soto 
(4) Founding of St. Augustine (oldest continuous European settlement in what is  
     now the U.S.) 
(5) Geography: Caribbean Sea, West Indies, Puerto Rico, Cuba, Gulf of Mexico,  
      Mississippi River 
 

Exploration and Settlement of the American Southwest 
(1) Early Spanish explorers in the lands that are ow the states of Texas, New Mexico, Arizona, and California; missionary 
settlements (missions), especially in Texas and California   

  (2) Coronado and the legend of the “Seven Cities of Cibola” (of Gold) 
  (3) Geography: Grand Canyon and Rio Grande 
  (4) Conflicts with Pueblo Indians 
 
 

The Search for the Northwest Passage 
(1) Many explorers undertook the perilous, sometimes fatal, voyage to find a short cut across North America to Asia, including: 

John Cabot: Newfoundland 
Champlain: New France” and Quebec 
Henry Hudson: the Hudson River  

(2) Geography 
                                a. “New France” and Quebec 
           b. Canada, St. Lawrence River 

The Great Lakes: Superior, Michigan, Huron, Erie, Ontario 
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VII. The Thirteen Colonies: Life and Times Before Revolution 
Southern Colonies 

(1) Southern colonies: Virginia, Maryland, North Carolina, South Carolina, Georgia 
(2) Virginia 
        a.  Chesapeake Bay, James River  
        b.  1607: three ships of the London Company (later called the Virginia     
             Company) arrive in Virginia, seeking gold and other riches 
        c.   Establishment of Jamestown, first continuous English colony in the New    
              World 
        d.   Trade with Powhatan Indians (see also Eastern “Woodland” Indians,  
              above) 
        e.   John Smith 

 f.  Pocahontas, marriage to John Rolfe 
 g.  Diseases kill many people, both colonist and Indians 
  h.  The Starving Time 
   I.  Clashes between American Indians and English colonists 
  j.  Development of tobacco as a cash crop, development of plantations 
  k. 1619: slaves brought to Virginia 
  

(3) Maryland 
        a. A colony established mainly for Catholics 
        b. Lord Baltimore 
(4) South Carolina 
        a. Charleston 
        b. Plantations (rice, indigo) and slave labor 
(5) Georgia 
        a. James Oglethorpe’s plan to establish a colony for English debots 
(6) Slavery in the Southern colonies 
        a. Economic reasons that the Southern colonies came to rely on slavery  
           (for example, slave labor on large plantations) 
        b. The difference between indentured servant and slaves; slaves as   
            property  
        c. The Middle Passage 
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B.  New England Colonies 
 (1) New England colonies: Massachusetts, New Hampshire, Connecticut,  
                 Rhode Island 
            (2) Gradual development of maritime economy: fishing and shipbuilding 
            (3) Massachusetts 
                   a. Colonists seeking religious freedom: in England, an official “established”  

church (the Church of England), which did not allow people to worship as they chose 
                               b. The Pilgrims 
                 1. From England to Holland to Masschusettes 
                 2. 1620: Voyage of the Mayflower 
                 3. Significance of the Mayflower Compact 
                 4. Plymouth, William Bradford 
                                      5. Helped by Wampanoag Indians: Massasoit, Tisquantum (Squanto) 
                               c. The Puritians  
                                      1. Massachusetts Bay Colony, Governor John Winthrop: “We shall be  

       as a city upon a hill.” 
   2. Emphasis on reading and education, the New England Primer                   

  (4)  Rhode Island 
           a. Roger Williams: belief in religious toleration 
                                b. Anne Hutchinson 

 
C.   Middle Atlantic Colonies 
 (1) Middle Atlantic Atlantic colonies: New York, New Jersey, Delaware,  
                 Pennsylvania 
            (2) New York 
           a. Dutch settlements and trading posts in “New Netherland” 
             b. Dutch West India Company acquires Manhattan Island and Long Island    
                         through a (probably misunderstood) purchase from the Indians; Dutch   
                         established New Amsterdam (today, New York City) 
                     c. English take over from the Dutch, rename the colony New York 
  (3) Pennsylvania  
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           a. William Penn 
           b. Society of Friends, “Quakers” 
           c. Philadelphia    

   
 

Geography 
 
Geography: Spatial Sense 

• Name your continent, country, state and community 
• Understand that maps have keys or legends with symbols and their  
     uses 
• Find directions on a map: east, west, north, south 
• Identify major oceans: Atlantic, Pacific, Arctic, Indian 
• Review the 7 continents 
• Locate: Canada, United States, Mexico, Central America 
• Locate: North and South Poles, Equator, Northern and Southern   
     Hemispheres 
• Measure straight line distances using a bar scale 
• Use an atlas and, if available, on-line sources to find geographical   information  
• Terms to know: peninsula, harbor, bay, island, coast, valley, desert, oasis, prairie, and add boundary, channel, delta, isthmus, plateau, 

reservoir, strait 
 
Canada 
• Locate in relation to the United States 
• French and British heritage, French-speaking Quebec 
• Rocky Mountains 
• Hudson Bay, St. Lawrence River, Yukon River 
• Divided into provinces 
• Major cities including Montreal, Quebec, Toronto 
 
 
Important Rivers of the World 
• Terms: source, mouth, tributary, drainage basin 
• Asia: Ob, Yellow (Huang He), Yangtze (Chang Jiang), Ganges, Indus 
• Africa: Nile, Niger, Congo 
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• South America: Amazon, Parana, Orinico 
• North America: Mississippi and major tributaries, Mackenzie, Yukon 
• Australia: Murray-Darling 
• Europe: Volga, Danube, Rhine 
• Important Kentucky Rivers:  Kentucky, Ohio, Mississippi 
 
Geography of America 
• The 13 colonies by region: New England, Middle Atlantic, Southern 
• Differences in climate from north to south: corresponding differences in agriculture (subsistence farming in New England, gradual 

development of large plantations in the South) 
• Important cities in the development of trade and government: Philadelphia, Boston, New York, Charleston 
Geography of Kentucky 

• Locate and name states surrounding Kentucky:  Tennessee, Virginia, West Virginia, Ohio, Indiana, Illinois, Missouri, Arkansas 
• Locate Cumberland Gap Appalachian Mountains 
• Regions of Kentucky: Eastern Mountains, Coal Field Regions, Western Coal Fields 

 
 

Government 
 
 

Review government: July 4th, The Constitution, Immigration 
     
       Review civics: citizenship, civil rights  
 
       The rest of government/civics integrated throughout  
          historical perspective section. 

 
 
 
 
 



" #$%!, -( !.-)(+!/0--120304 !

! "" !

Barren County Schools 
 
 
 
 

Practical Living 
 
 

 



Kentucky Department of Education!

Kentucky Academic Standards �± Primary Practical Living 130!

Big Idea: Personal Wellness (Health Education)  
Wellness is maximum well-being, or total health. Personal Wellness is a combination of physical, 
mental, emotional, spiritual and social well-being. It involves making choices and decisions each day 
�W�K�D�W���S�U�R�P�R�W�H���D�Q���L�Q�G�L�Y�L�G�X�D�O�¶�V���S�K�\�V�L�F�D�O���Z�H�O�O-being, the prevention of illnesses and diseases, and the ability 
to remain, physically, mentally, spiritually, socially and emotionally healthy. 
 
Academic Expectations  
2.29   Students demonstrate skills that promote individual well-being and healthy family relationships. 
2.31   Students demonstrate the knowledge and skills they need to remain physically healthy and to 
   accept responsibility for their own physical well-being. 
2.32   Students demonstrate strategies for becoming and remaining mentally and emotionally healthy. 
3.2   Students demonstrate the ability to maintain a healthy lifestyle. 
4.1   Students effectively use interpersonal skills. 
4.4   Students demonstrate the ability to accept the rights and responsibilities for self and others. 
5.1   Students use critical thinking skills such as analyzing, prioritizing, categorizing, evaluating, and 
   comparing to solve a variety of problems in real-life situations. 
5.4   Students use a decision-making process to make informed decisions among options. 

Primary Enduring K nowledge – Understandings  
Students will understand that 

�x individuals have a responsibility to maintain a healthy lifestyle. 
�x changes are normal and each individual is unique in the growth and development process. 
�x responsibility to others enhances social interactions skills. 
�x media and use of technology (e.g., television, computers, MP3 Players, electronic/arcade 

games) can influence personal health. 
�x behavioral choices affect physical, mental, emotional and social well-being and can have 

positive or negative co�Q�V�H�T�X�H�Q�F�H�V���R�Q���R�Q�H�¶�V���K�H�D�O�W�K�� 
�x positive health habits can help prevent injuries and the spreading of diseases to self and others. 

 
Primary Skills and Concepts – Personal and Physical Health  
Students will 

�x demonstrate awareness of the concept of responsibility to oneself and others 
�x identify relationships between personal health behaviors and individual well-being 
�x describe how the family, physical and social environments influence personal health 
�x recognize indicators of mental/emotional, social, and physical health during childhood 
�x explain why growth and development are unique to each individual 
�x describe how diet, exercise, and rest affect the body 
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Big Idea: Personal Wellness (Health Education) – Continued  

Primary Skills and Concepts – Social, Metal and Emoti onal Health  
Students will 

�x demonstrate social interaction skills by: 
 o  using etiquette, politeness, sharing and other positive social interaction skills 
 o  working and playing collaboratively in large and small groups 
 o  using appropriate means to express needs, wants and feelings 
 o  describing characteristics needed to be a responsible friend and family member 
 o  practicing attentive listening skills that build and maintain healthy relationships 
 o identifying the differences between verbal and nonverbal communication 
 o identifying social interaction skills that enhance individual health 

�x �H�[�S�O�D�L�Q���K�R�Z���D�Q���L�Q�G�L�Y�L�G�X�D�O�¶�V���D�W�W�L�W�X�G�H���F�D�Q���D�I�I�H�F�W���R�Q�H�¶�V���S�H�U�V�R�Q�D�O���K�H�D�O�W�K 
 o  social health: getting along with others, serving as team members 
 o  emotional health: expressing feelings, self-concept 
 

�x define and identify ways to manage stress (e.g., exercise, drawing/writing/talking about feelings) 
 
Primary Skills and Concepts – Family and Community Health  
Students will 

�x describe ways technology and media influence: 
 o  family 
 o  feelings and thoughts 
 o  physical, social, and emotional health 
 
Primary Skills and Concepts – Communicable, Non -Communicable and Chronic Diseases 
Prevention  
Students will 

�x identify and practice personal health habits (e.g., hand washing, care of teeth and eyes, 
covering 
coughs and sneezes, sun protection) which affect self and others in the prevention and spread 
of 
disease 

�x describe the reasons for regular visits to health care providers 
 
Primary Skills and Concepts – Alcohol, Tobacco and Other Drug s 
Students will 

�x identify the differences between the use/misuse of alcohol, tobacco and other drugs and the 
effects they have on the body 
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Big Idea: Nutrition (Health Education)  
Proper nutrition is critical to good health. To maintain a healthy weight, good dietary habits and physical 
activity are essential. Nutritious foods are necessary for growth, development and maintenance of 
healthy bodies. 
 
Academic Expectations  
2.30  Students evaluate consumer products and services and make effective consumer decisions. 
2.31  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
3.2  Students will demonstrate the ability to maintain a healthy lifestyle. 
3.5  Students will demonstrate self-control and self-discipline. 
5.1  Students use critical thinking skills such as analyzing, prioritizing, categorizing, evaluating, and 
 comparing to solve a variety of problems in real-life situations. 
5.4  Students use decision-making process to make informed decisions among options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x proper nutrition is essential to growth and development. 
�x nutrients provide energy for daily living. 
�x resources are available to assist in making nutritional choices. 

 
Primary Skills and Concepts  
Students will 

�x explain why foods are needed by the body (growth, energy) 
�x identify the six nutrients 
�x investigate the role of the digestive system in nutrition 
�x describe the reasons why an individual needs to eat breakfast 
�x identify the food groups and the recommended number of daily servings to be eaten from each 

group 
�x apply the decision-making process in making healthful food choices 
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Big Idea: Safety (Health Education)  
Accidents are a major cause of injury and death to children and adolescents. Unintentional injuries 
involving motor vehicles, falls, drowning, fires, firearms, and poisons can occur at home, school and 
work. 
Safe behavior protects a person from danger and lessens the effects of harmful situations. 
 
Academic Expectations  
2.3  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
2.33  Students demonstrate the skills to evaluate and use services and resources available in their 
 community. 
3.2  Students will demonstrate the ability to maintain a healthy lifestyle. 
4.3  Students individually demonstrate consistent, responsive, and caring behavior. 
4.4  Students demonstrate the ability to accept the rights and responsibilities for self and others. 
5.1  Students use skills such as analyzing, prioritizing, categorizing, evaluating and comparing to 
solve  a variety of problems in real-life situations. 
5.4  Students use a decision-making process to make informed decisions among-options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x safety practices and procedures help prevent injuries and provide a safe environment. 
�x community resources are available to assist in hazardous situations. 

 
Primary Skills and Concepts  
Students will 

�x explain and practice safety rules/procedures for crossing streets, riding in cars/buses, 
loading/unloading buses, and using playground equipment 

�x identify and explain how to help prevent injuries at home and at school (e.g., seat belts, 
helmets, 
knee pads) 

�x explain and demonstrate school and home safety procedures (e.g., tornado, fire, earthquake 
drills) 

�x demonstrate awareness of how to avoid danger (e.g., fires, strangers) 
�x identify procedures and practices for obtaining emergency assistance and information (e.g., fire 

department, police department, poison control, ambulance service, when to call 911) 
�x identify the available health and safety agencies in a community and the services they provide 

(e.g., health department, fire department, police, ambulance services) 
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Big Idea: Psychomotor Skills (Physical Education)  
Cognitive information can be used to understand and enhance the development of motor skills such as 
movement sequences and patterns. Individuals who understand their bodies and how to perform various 
movements will be safer and more productive in recreation and work activities. Development of 
psychomotor skills contributes to the development of social and cognitive skills. 
 
Academic Expectatio ns 
2.31  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
2.34  Students perform physical movements skills effectively in a variety of settings. 
2.35  Students demonstrate knowledge and skills that promote physical activity and involvement in 
 physical activity throughout lives. 
4.1  Students effectively use interpersonal skills. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x spatial awareness, motor skills and movement patterns are needed to perform a variety of 
physical activities. 

�x movement concepts, principles and strategies apply to the learning and performance of physical 
activities. 

 
Primary Skills and Concepts  
Students will 

�x demonstrate fundamental motor skills (e.g., locomotor, non-locomotor, object manipulation) and 
movement concepts (e.g., body control, space awareness) 

�x demonstrate fundamental motor skill aspects of performance 
�x utilize fundamental motor skills and movement concepts to create movement sequences 
�x demonstrate the contrast between slow and fast movements while traveling 
�x demonstrate relationships (e.g., over, under, front and back, side-by-side, leading and following) 

with other people and objects 
�x define the role personal and general space has in movement 
�x work in group settings without physically interfering with others 
�x develop basic manipulative skills (e.g., throwing, catching, kicking, striking) 
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Big Idea: Lifetime Physical Wellness (Physical Education)  
Lifetime Wellness is health-focused. The health-related activities and content utilized are presented to 
help students become more responsible for their overall health status and to prepare each student to 
demonstrate knowledge and skills that promote physical activity throughout their lives. Physical 
education uses physical activity as a means to help students acquire skills, fitness, knowledge and 
attitudes that contribute to their optimal development and well-being. Physical, mental, emotional, and 
social health is strengthened by regular involvement in physical activities. 
 
Academic Expectations  
2.31  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
2.34  Students perform physical movements skills effectively in a variety of settings. 
2.35  Students demonstrate knowledge and skills that promote physical activity and involvement in 
 physical activity throughout lives. 
3.1  Students demonstrate positive growth in self-concept through appropriate tasks or projects. 
3.2  Students demonstrate the ability to maintain a healthy lifestyle. 
3.7  �6�W�X�G�H�Q�W�V���G�H�P�R�Q�V�W�U�D�W�H���W�K�H���D�E�L�O�L�W�\���W�R���O�H�D�U�Q���R�Q���R�Q�H�¶�V���R�Z�Q�� 
4.2  Students use productive team membership skills. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x physical activity provides opportunities for social interaction, challenges, and fun. 
�x participation in regular physical activity has physical, mental, and social benefits. 
�x practice is a basic component for improving sport skills. 
�x rules impact effective participation in physical activities. 
�x personal and social behavior that shows respect to self and others impacts enjoyment and 

safety in physical activity settings. 
�x regular participation in health-related, physical activity supports the goals of fitness and a 

healthier lifestyle throughout life. 
 
Primary Skills and Concepts  
Students will 

�x identify likes and dislikes connected with participating in sports and physical activities (e.g., 
enjoyment, challenge, maintaining fitness, teamwork) 

�x identify benefits gained from regular participation in physical activities and describe activities 
that 
will promote a physically active lifestyle 

�x identify the physiological and psychological changes in the body during physical activity 
�x participate in daily physical activity during and after school 
�x explain the importance of practice for improving performance in games and sports for 

individuals 
when participating in a variety of physical activities and games: 

 o  explain why rules are used (e.g., safety, fairness) 
 o  differentiate between positive and negative behaviors (e.g., waiting your turn vs. pushing in 
  line, honesty vs. lying) 
 o  practice cooperation strategies with partners and small groups 

�x demonstrate and describe the concept of sportsmanship (e.g., rules, fair play) in regard to 
games 
and activities 

�x identify and explain how spectator behaviors influence the safety and enjoyment of sports and 
games 

�x explore and identify a variety of physical activities that enhance the health related fitness 
components 
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Big Idea: Personal Wellness (Health Education)  
Wellness is maximum well-being, or total health. Personal Wellness is a combination of physical, 
mental, emotional, spiritual and social well-being. It involves making choices and decisions each day 
�W�K�D�W���S�U�R�P�R�W�H���D�Q���L�Q�G�L�Y�L�G�X�D�O�¶�V���S�K�\�V�L�F�D�O���Z�H�O�O-being, the prevention of illnesses and diseases, and the ability 
to remain, physically, mentally, spiritually, socially and emotionally healthy. 
 
Academic Expectations  
2.29   Students demonstrate skills that promote individual well-being and healthy family relationships. 
2.31   Students demonstrate the knowledge and skills they need to remain physically healthy and to 
   accept responsibility for their own physical well-being. 
2.32   Students demonstrate strategies for becoming and remaining mentally and emotionally healthy. 
3.2   Students demonstrate the ability to maintain a healthy lifestyle. 
4.1   Students effectively use interpersonal skills. 
4.4   Students demonstrate the ability to accept the rights and responsibilities for self and others. 
5.1   Students use critical thinking skills such as analyzing, prioritizing, categorizing, evaluating, and 
   comparing to solve a variety of problems in real-life situations. 
5.4   Students use a decision-making process to make informed decisions among options. 

Primary Enduring K nowledge – Understandings  
Students will understand that 

�x individuals have a responsibility to maintain a healthy lifestyle. 
�x changes are normal and each individual is unique in the growth and development process. 
�x responsibility to others enhances social interactions skills. 
�x media and use of technology (e.g., television, computers, MP3 Players, electronic/arcade 

games) can influence personal health. 
�x behavioral choices affect physical, mental, emotional and social well-being and can have 

positive or negative co�Q�V�H�T�X�H�Q�F�H�V���R�Q���R�Q�H�¶�V���K�H�D�O�W�K�� 
�x positive health habits can help prevent injuries and the spreading of diseases to self and others. 

 
Primary Skills and Concepts – Personal and Physical Health  
Students will 

�x demonstrate awareness of the concept of responsibility to oneself and others 
�x identify relationships between personal health behaviors and individual well-being 
�x describe how the family, physical and social environments influence personal health 
�x recognize indicators of mental/emotional, social, and physical health during childhood 
�x explain why growth and development are unique to each individual 
�x describe how diet, exercise, and rest affect the body 
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Big Idea: Personal Wellness (Health Education) – Continued  

Primary Skills and Concepts – Social, Metal and Emoti onal Health  
Students will 

�x demonstrate social interaction skills by: 
 o  using etiquette, politeness, sharing and other positive social interaction skills 
 o  working and playing collaboratively in large and small groups 
 o  using appropriate means to express needs, wants and feelings 
 o  describing characteristics needed to be a responsible friend and family member 
 o  practicing attentive listening skills that build and maintain healthy relationships 
 o identifying the differences between verbal and nonverbal communication 
 o identifying social interaction skills that enhance individual health 

�x �H�[�S�O�D�L�Q���K�R�Z���D�Q���L�Q�G�L�Y�L�G�X�D�O�¶�V���D�W�W�L�W�X�G�H���F�D�Q���D�I�I�H�F�W���R�Q�H�¶�V���S�H�U�V�R�Q�D�O���K�H�D�O�W�K 
 o  social health: getting along with others, serving as team members 
 o  emotional health: expressing feelings, self-concept 
 

�x define and identify ways to manage stress (e.g., exercise, drawing/writing/talking about feelings) 
 
Primary Skills and Concepts – Family and Community Health  
Students will 

�x describe ways technology and media influence: 
 o  family 
 o  feelings and thoughts 
 o  physical, social, and emotional health 
 
Primary Skills and Concepts – Communicable, Non -Communicable and Chronic Diseases 
Prevention  
Students will 

�x identify and practice personal health habits (e.g., hand washing, care of teeth and eyes, 
covering 
coughs and sneezes, sun protection) which affect self and others in the prevention and spread 
of 
disease 

�x describe the reasons for regular visits to health care providers 
 
Primary Skills and Concepts – Alcohol, Tobacco and Other Drug s 
Students will 

�x identify the differences between the use/misuse of alcohol, tobacco and other drugs and the 
effects they have on the body 
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Big Idea: Nutrition (Health Education)  
Proper nutrition is critical to good health. To maintain a healthy weight, good dietary habits and physical 
activity are essential. Nutritious foods are necessary for growth, development and maintenance of 
healthy bodies. 
 
Academic Expectations  
2.30  Students evaluate consumer products and services and make effective consumer decisions. 
2.31  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
3.2  Students will demonstrate the ability to maintain a healthy lifestyle. 
3.5  Students will demonstrate self-control and self-discipline. 
5.1  Students use critical thinking skills such as analyzing, prioritizing, categorizing, evaluating, and 
 comparing to solve a variety of problems in real-life situations. 
5.4  Students use decision-making process to make informed decisions among options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x proper nutrition is essential to growth and development. 
�x nutrients provide energy for daily living. 
�x resources are available to assist in making nutritional choices. 

 
Primary Skills and Concepts  
Students will 

�x explain why foods are needed by the body (growth, energy) 
�x identify the six nutrients 
�x investigate the role of the digestive system in nutrition 
�x describe the reasons why an individual needs to eat breakfast 
�x identify the food groups and the recommended number of daily servings to be eaten from each 

group 
�x apply the decision-making process in making healthful food choices 
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Big Idea: Safety (Health Education)  
Accidents are a major cause of injury and death to children and adolescents. Unintentional injuries 
involving motor vehicles, falls, drowning, fires, firearms, and poisons can occur at home, school and 
work. 
Safe behavior protects a person from danger and lessens the effects of harmful situations. 
 
Academic Expectations  
2.3  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
2.33  Students demonstrate the skills to evaluate and use services and resources available in their 
 community. 
3.2  Students will demonstrate the ability to maintain a healthy lifestyle. 
4.3  Students individually demonstrate consistent, responsive, and caring behavior. 
4.4  Students demonstrate the ability to accept the rights and responsibilities for self and others. 
5.1  Students use skills such as analyzing, prioritizing, categorizing, evaluating and comparing to 
solve  a variety of problems in real-life situations. 
5.4  Students use a decision-making process to make informed decisions among-options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x safety practices and procedures help prevent injuries and provide a safe environment. 
�x community resources are available to assist in hazardous situations. 

 
Primary Skills and Concepts  
Students will 

�x explain and practice safety rules/procedures for crossing streets, riding in cars/buses, 
loading/unloading buses, and using playground equipment 

�x identify and explain how to help prevent injuries at home and at school (e.g., seat belts, 
helmets, 
knee pads) 

�x explain and demonstrate school and home safety procedures (e.g., tornado, fire, earthquake 
drills) 

�x demonstrate awareness of how to avoid danger (e.g., fires, strangers) 
�x identify procedures and practices for obtaining emergency assistance and information (e.g., fire 

department, police department, poison control, ambulance service, when to call 911) 
�x identify the available health and safety agencies in a community and the services they provide 

(e.g., health department, fire department, police, ambulance services) 
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Big Idea: Psychomotor Skills (Physical Education)  
Cognitive information can be used to understand and enhance the development of motor skills such as 
movement sequences and patterns. Individuals who understand their bodies and how to perform various 
movements will be safer and more productive in recreation and work activities. Development of 
psychomotor skills contributes to the development of social and cognitive skills. 
 
Academic Expectatio ns 
2.31  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
2.34  Students perform physical movements skills effectively in a variety of settings. 
2.35  Students demonstrate knowledge and skills that promote physical activity and involvement in 
 physical activity throughout lives. 
4.1  Students effectively use interpersonal skills. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x spatial awareness, motor skills and movement patterns are needed to perform a variety of 
physical activities. 

�x movement concepts, principles and strategies apply to the learning and performance of physical 
activities. 

 
Primary Skills and Concepts  
Students will 

�x demonstrate fundamental motor skills (e.g., locomotor, non-locomotor, object manipulation) and 
movement concepts (e.g., body control, space awareness) 

�x demonstrate fundamental motor skill aspects of performance 
�x utilize fundamental motor skills and movement concepts to create movement sequences 
�x demonstrate the contrast between slow and fast movements while traveling 
�x demonstrate relationships (e.g., over, under, front and back, side-by-side, leading and following) 

with other people and objects 
�x define the role personal and general space has in movement 
�x work in group settings without physically interfering with others 
�x develop basic manipulative skills (e.g., throwing, catching, kicking, striking) 
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Big Idea: Lifetime Physical Wellness (Physical Education)  
Lifetime Wellness is health-focused. The health-related activities and content utilized are presented to 
help students become more responsible for their overall health status and to prepare each student to 
demonstrate knowledge and skills that promote physical activity throughout their lives. Physical 
education uses physical activity as a means to help students acquire skills, fitness, knowledge and 
attitudes that contribute to their optimal development and well-being. Physical, mental, emotional, and 
social health is strengthened by regular involvement in physical activities. 
 
Academic Expectations  
2.31  Students demonstrate the knowledge and skills they need to remain physically healthy and to 
 accept responsibility for their own physical well-being. 
2.34  Students perform physical movements skills effectively in a variety of settings. 
2.35  Students demonstrate knowledge and skills that promote physical activity and involvement in 
 physical activity throughout lives. 
3.1  Students demonstrate positive growth in self-concept through appropriate tasks or projects. 
3.2  Students demonstrate the ability to maintain a healthy lifestyle. 
3.7  �6�W�X�G�H�Q�W�V���G�H�P�R�Q�V�W�U�D�W�H���W�K�H���D�E�L�O�L�W�\���W�R���O�H�D�U�Q���R�Q���R�Q�H�¶�V���R�Z�Q�� 
4.2  Students use productive team membership skills. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x physical activity provides opportunities for social interaction, challenges, and fun. 
�x participation in regular physical activity has physical, mental, and social benefits. 
�x practice is a basic component for improving sport skills. 
�x rules impact effective participation in physical activities. 
�x personal and social behavior that shows respect to self and others impacts enjoyment and 

safety in physical activity settings. 
�x regular participation in health-related, physical activity supports the goals of fitness and a 

healthier lifestyle throughout life. 
 
Primary Skills and Concepts  
Students will 

�x identify likes and dislikes connected with participating in sports and physical activities (e.g., 
enjoyment, challenge, maintaining fitness, teamwork) 

�x identify benefits gained from regular participation in physical activities and describe activities 
that 
will promote a physically active lifestyle 

�x identify the physiological and psychological changes in the body during physical activity 
�x participate in daily physical activity during and after school 
�x explain the importance of practice for improving performance in games and sports for 

individuals 
when participating in a variety of physical activities and games: 

 o  explain why rules are used (e.g., safety, fairness) 
 o  differentiate between positive and negative behaviors (e.g., waiting your turn vs. pushing in 
  line, honesty vs. lying) 
 o  practice cooperation strategies with partners and small groups 

�x demonstrate and describe the concept of sportsmanship (e.g., rules, fair play) in regard to 
games 
and activities 

�x identify and explain how spectator behaviors influence the safety and enjoyment of sports and 
games 

�x explore and identify a variety of physical activities that enhance the health related fitness 
components 
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Big Idea: Consumer Decisions  
Individual and families need to make consumer decisions due to the numerous products/services on the 
market, multiple advertising techniques, and the need to make responsible financial management 
decisions. Accessing and assessing consumer information, comparing and evaluating products and 
services, provides basis for making effective consumer decisions. Consumer decisions influence the use 
of resources and the impact they have on the community and environment. 
 
Academic Expectations  
2.30  Students evaluate consumer products and services and make effective consumer decisions. 
2.33  Students demonstrate the skills to evaluate and use services and resources available in their 
 community. 
5.4  Students use a decision-making process to make informed decisions among options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x basic economic concepts are important for consumer decision-making. 
�x consumer decisions are influenced by economic and social factors. 
�x consumer actions (e.g., reusing, reducing, recycling) influence the use of resources and impact 

the environment. 
 
Primary Skills and Concepts  
Students will 

�x develop an understanding of how consumer decisions are influenced by economic and social 
factors by: 
!  recognizing that consumers are people whose wants are satisfied by using goods and 

services 
!  recognizing that producers are people who make goods and provide services 
!  describing the steps in making consumer decisions 
!  identifying the difference between wants and needs (e.g., food, clothing, and shelter) and 

the 
relationship to consumer decisions 

!  describing major factors (e.g., price, quality, features) to consider when making consumer 
decisions 

!  defining barter, giving examples of bartering (e.g., trading baseball cards with each other), 
and explaining how money makes it easier for people to get things they want 

!  recognizing the relationship between supply and demand and the dependence one has on 
others to provide for wants and needs 
identifying the ways friends may influence your decisions when making purchases 
recognizing how media and advertising affect consumer decisions 

�x investigate media advertisements and newspaper stories that influence consumer decisions 
�x explore and use technology to access information as a consumer 
�x describe how consumer actions (e.g., reusing, reducing, recycling) influence the use of 

resources 
and impact the environment by: 
!  describing some community activities that promote healthy environments 
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Big Idea: Financial Literacy  
Financial literacy provides knowledge so that students are responsible for their personal economic 
wellbeing. As consumers, individuals need economic knowledge as a base for making financial 
decisions impacting short and long term goals throughout one’s lifetime. Financial literacy will empower 
students by providing them with the skills and awareness needed to establish a foundation for a future of 
financial responsibility and economic independence. 
 
Academic Expectations  
2.30  Students evaluate consumer products and services and make effective consumer decisions. 
2.33  Students demonstrate the skills to evaluate and use services and resources available in their 
community. 
5.4  Students use a decision-making process to make informed decisions among options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x financial decisions impact the achievement of short and long-term goals. 
�x saving money is a component of financial decision-making. 

 
Primary Skills and Concepts  
Students will 

�x identify goals pertaining to money that might affect individuals and families 
�x investigate different ways to save money (e.g., piggy bank, local bank, savings bonds) 
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Big Idea: Career Awareness, Exploration, Planning  
Career awareness, exploration and planning gives students the opportunity to discover the various 
career areas that exist and introduce them to the realities involved with the workplace. Many factors 
need to be considered when selecting a career path and preparing for employment. Career awareness, 
exploration and planning will enable students to recognize the value of education and learn how to plan 
for careers. 
The relationship between academics and jobs/careers will enable students to make vital connections 
that will give meaning to their learning. 
 
Academic Expectations  
2.36 Students use strategies for choosing and preparing for a career. 
2.37 Students demonstrate skills and work habits that lead to success in future schooling and work. 
5.4 Students use a decision-making process to make informed decision among options. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x people need to work to meet basic needs. 
�x the connection between work and learning can influence one’s future job/career. 

 
Primary Skills and Concepts  
Students will 

�x communicate the concepts of work and career 
�x examine and group careers found in the community 
�x identify that people need to work (e.g., chores, jobs, employment) to meet basic needs (e.g., 

food, clothing, shelter) 
�x describe the different job opportunities are available in the community 
�x explain different jobs/careers that use what they learn in school (e.g., mathematics, 

reading/writing, science, social studies) impacts future jobs/careers 
 
  



Kentucky Department of Education!

Kentucky Academic Standards – Vocational Studies - 
Primary  
171!

Big Idea: Employability Skills  
Employability skills will focus on student’s competencies with their work habits and academic/technical 
skills that will impact an individual’s success in school and workplace. School-to-work transition skills will 
help students develop interpersonal skills and positive work habits. 
 
Academic Expectations  
2.36  Students use strategies for choosing and preparing for a career. 
2.37  Students demonstrate skills and work habits that lead to success in future schooling and work. 
3.6  Students demonstrate the ability to make decisions based on ethical values. 
4.1  Students effectively use interpersonal skills. 
4.2  Students use productive team membership skills. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x interpersonal skills are needed to be a responsible friend, family and team member. 
�x attitudes and work habits contribute to success at home, school and work. 

 
Primary Skills and Concepts  
Students will 
 

�x identify how interpersonal skills are needed to be a responsible friend, family and team member 
by: 
!  identifying ways to cooperate at both home and school 
!  learning the importance of working with others in groups 
!  demonstrating how to work cooperatively by contributing ideas, suggestions and efforts 

�x describe how attitudes and work habits contribute to success at home, school and work by: 
!  describing study skills needed in the school 
!  describing how attitude can impact an individual’s performance at school 
!  learning how to follow routines (e.g., rules, schedules, directions) with minimal supervision 

�x describe the importance of working hard and efficiently (e.g., taking pride in one’s work, being 
on 
task) 

�x examine potential job/careers in the community 
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Big Idea: Communication/Technology  
Special communication/technology skills are needed for success in schooling and in the workplace. 
Students will be able to express information and ideas using a variety of technologies in various ways. 
 
Academic Expectations  
1.16  Students use computers and other kinds of technology to collect, organize, and communicate 
 information and ideas. 
2.37  Students demonstrate skills and work habits that lead to success in future schooling and work. 

Primary Enduring Knowledge – Understandings  
Students will understand that 

�x technology in school and the workplace can enhance learning and provide access to information 
and resources. 

�x communication skills are essential for jobs/careers. 
 
Prima ry Skills and Concepts  
Students will 

�x explore how technology is used in different jobs/careers 
�x investigate how technology in school and at work enhances learning and provide access to 

information and resources by: 
!  identifying technology tools (e.g., electronic games, phones, computers) that are used in 

homes and schools 
�x identify ways written communication skills are used at school and in the workplace 
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The new standards for Dance, Theater, Media Arts, Music and Visual Arts 

can be downloaded at: 
http://education.ky.gov/curricu lum/s tandards /kyacads tand/Documents / 

Kentucky_Academic_Standards _Arts _and_Humanities .pdf!
!

http://education.ky.gov/curriculum/standards/kyacadstand/Pages/contentareasstandards.aspx
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